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4  Foreword

Foreword

“We are the first generation to feel the impact of climate change and the last generation that can do
something about it.”
Barack Obama

It is undeniable: Climate change and its consequences have been proven by science many times over; we
all see and feel the effects almost every day. In many parts of the world, the effects on people and the en-
vironment are clearly noticeable. Leaders and activists around the globe discuss climate change, its con-
sequences and possible responses with passion, often in heated discussions. However, the debate about
a socio-ecological transformation towards greater sustainability is not limited to climate change. Rather, a
fundamental social change is needed that takes into account the multi-layered dimensions of sustainable
development. The United Nations’ 17 Sustainable Development Goals (SDGs) highlight this complexity.
Discussions surrounding issues such as gender equality and the rights of minorities are also generating
strong reactions and controversy.

It would certainly be naive to believe that these questions can be resolved with more education alone. The
causes are as complex as the interests and power constellations that often stand in the way of energetic
action. However, education and — to use a traditional term — enlightenment can and must make a signifi-
cant contribution to overcoming this crisis. Only those who understand the larger context will be able to act
appropriately and tackle key issues. And since time is of the essence, it would be wise to begin with the
education and information of adults and young people: They are the ones who are now setting the course
for the future. Adult learning and education therefore undoubtedly has a major role to play, which brings
us directly to the ALE centres. In adult learning and education, the challenges go far beyond designing the
curricula: The centres as a whole must live out the change if they want to be credible and motivate people
in their environment. This is what the “International ESD Alliances” project is all about. For us at DVV Inter-
national, this project has a very high priority because it deals with one of, if not the, central future issues
facing humanity. And it does so in a unique international alliance of adult education institutions that have
mutually enriched each other in partnership and — supported by individual experts — have compiled this
guidebook. We hope that the concepts and models presented here will be widely used, and that we will be
able to support participating organisations and many others in using it in the future.

Finally, we would like to take this opportunity to thank the German Federal Ministry of Education and Re-
search for funding the project. Our thanks also go to the extremely dedicated project team of Mirja Buck-
besch, Eva Heinen and Anne Lukas, as well as to the partner organisations and individuals who made this
project a success.

o Esther

Uwe Hirsch

Gartenschlaeger
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Introduction

Dear Readers,

With the Guidebook SustainabALE and the complementary working tools, we aim to support organisations
of Adult Learning and Education (ALE) in implementing a holistic, sustainable organisational development
process in accordance with the Whole Institution Approach. The models and good practice examples pre-
sented here were developed as part of the BMBF-funded project “International ESD Alliances”. Initiated by
this project, twelve ALE organisations from seven countries have embarked on the process of sustainable
organisational development. In addition to the DVV International project team, the ALE organisations were
each accompanied by a process facilitator from a team of seven experts. The experiences were collected,
evaluated and reshaped into a two-part model of a Whole Institution Approach for adult education. The
results of this three-year WIA laboratory are presented in this Guidebook:

We begin with an introduction to the concepts of Education for Sustainable Development (ESD) and the
Whole Institution Approach (WIA) and give you an insight into our project work in the following chapter
“The International ESD Alliances”. We then present the two-part model of a Whole Institution Approach
in adult education, which consists of four priority areas and a five-phase model. While the priority areas
focus on the content of the WIA, the phase model describes the process of sustainable organisational de-
velopment in detail. The descriptions and explanations are interspersed with examples of implementation
from our partner organisations, and thus provide you with a good insight into how this is done in practice.
In the final chapter, some of our non-European project partners share their perspectives on ESD and the
WIA, and lastly we receive an assessment of the significance of transformative education in the European
political context.

To accompany the Guidebook, we have created a workbook and additional practice-oriented tools that will
make it easier for you to implement your own WIA process. All materials are available to you free of charge
in the ALE Toolbox from DVV International.

We would like to thank all alliance partners involved for their outstanding commitment and the great trust
they have placed in us. Their courage and wealth of ideas led to this great collection and gave us and
many other network partners inspiration and motivation. Last but not least, we would like to thank the alli-
ance partners for the many wonderful hours we were able to spend together, online and on the study trip
to Sweden.

We hope readers enjoy exploring this brochure. In all chapters you will find links or QR codes to further
reading and to the accompanying work materials.

o

Anne Lukas

(o,

Eva Heinen

Mirja
Buckbesch



https://www.dvv-international.de/ale-toolbox/organisation-und-management/guidebook-sustainabale/download-center-guidebook-sustainabale
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Education for Sustainable Development:
Shaping Our Common Future

“We borrow environmental capital from future generations with no intention or prospect of repaying.
They may damn us for our spendthrift ways, but they can never collect on our debt to them. We act as
we do because we can get away with it: future generations do not vote; they have no political or financial
power; they cannot challenge our decisions.” (Brundtland Report p. 25)

“Our Common Future,” the prominent report published in 1987 by the Brundtland Commission, re-
mains the cornerstone of our efforts in promoting Education for

Sustainable Development (ESD). The report highlighted the it

pressing need to address unsustainable practices of all nations

as they draw heavily on environmental resources, jeopardising

the future for subsequent generations. ; .-a_ ; ¥ s Our
common

The concept of Education for Sustainable Development (ESD) Future

was introduced by UNESCO to encompass not only environmen-

tal concerns but also socio-economic challenges, such as poverty

reduction, peace and conflict resolution, gender equality, health care, and human rights. The UNESCO
Decade of ESD, which began in 2005, marked an international commitment to integrate education on global
policy issues to achieve sustainable development across past, present, and future contexts. Since then, vari-
ous commendable practices have emerged to foster ESD through tailored approaches and the involvement
of local stakeholders.

Anchoring ESD along the entire education system is of particular importance. For instance, schools have
embraced cross-curriculum management, interweaving various subjects to create a comprehensive learning
experience. They incorporate the study of environmental issues not only in science but also in language and
music classes, fostering dynamic engagement through inquiry-based and project-based approaches to ad-
dress sustainable issues. This empowers students to become proactive in finding solutions to environmental
and societal challenges. For example, they can identify vulnerable populations such as individuals with disa-
bilities or those from diverse cultural backgrounds through community mapping exercises. Adult education
and community learning centres organise advocacy programme and issue-based learning activities, promo-
ting socio-economic and environmental resilience such as poverty alleviation, coping with an aging society,
and disaster risk reduction. There is an emphasis on comprehending climate change as a global issue and
preparing communities with essential plans, such as robust evacuation strategies.

ESD initiatives incorporate sustainability issues into staff development programme, fostering a sense of
accountability and social consciousness through corporate social responsibility and values that prioritise so-
cietal well-being alongside commercial profits. This allows them to become relevant and authentic partners
for educational institutions. Higher education and research institutions actively engage in ESD activities and
provide valuable scientific findings that contribute to evidence-based policymaking, benefiting overall edu-
cation systems. Furthermore, universities introduce ESD into national and transnational teacher education.

Education for Sustainable Development: Shaping Our Common Future 7

ESD aims to advance learners to become critical and reflective individuals. This leads to institutional and
social transformations that promote sustainable economics, palitics, lifestyles and societies. Key principles
derived from ESD experiences include:

® Balancing competencies in knowledge, socio-emotional skills, and behaviour
® Encouraging a dynamic process of reflection, anticipation, sharing, and action

® Recognising the importance of individual efforts leading to the transformation
of whole institutions and the entire community

® Emphasising community-based learning, promoting inter-generational learning
to involve stakeholders of all ages in shaping a sustainable future

To advance the practices of ESD, our efforts need to encoura-
ge active citizenship engagement to foster social participation
and political decision-making. Also, we must establish links with
the broader community and strengthen local as well as global
networks. The Sustainable Development Goals (SDGs) serve
as a global agenda for 2030. ESD is a driver of these goals by
fostering the acquisition of scientific and local knowledge, skills,
and competencies, enabling effective collaboration to address

ESD for
2030
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local and global challenges. UNESCO, the lead agency for ESD,
identifies five priority action areas under “ESD for 2030,” focusing on policy, learning environments,
educators, youth, and local-level actions.

The COVID-19 pandemic exposed the vulnerability of our society, underscoring the importance of mu-
tual cooperation in creating a better and resilient planet. Furthermore, the current challenges posed by
climate change, political tensions, and armed conflict call for a renewed commitment to “our common
future.” Reflecting on the actions we have taken and considering future steps is essential in shaping a
sustainable and prosperous world for generations to come.

o
Kiichi Oyasu Yoko Ito
Asia-Pacific Development
Cultural Centre for Education
UNESCO (ACCU) Association and

Resource Center o



https://sustainabledevelopment.un.org/content/documents/5987our-common-future.pdf
https://www.unesco.org/en/sustainable-development/education/toolbox
https://sustainabledevelopment.un.org/content/documents/5987our-common-future.pdf
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Whole Institution Approach: Creating Spaces to
learn and experience Sustainability

o
Bianca Bilgram

German Commission
for UNESCO

Jorrit Holst
o Freie Universitat Berlin

Whether intentionally or not, people in educational institutions learn at all times - in the hallways, in the can-
teen, in conversations with other participants and, of course, as part of educational programme. For coher-
ent sustainability learning, it is thus crucial to consider the entire institution, including the spatial and social
environment, the “normal” everyday activities just as the educational programme. The concept of a Whole
Institution Approach picks up on this understanding: Educational institutions become experiential spaces
of sustainability learning, where social, ecological and economic sustainability is practically experienced and
collaboratively enacted. If the importance of the environment for o

learning is not considered, the opposite can quickly happen: The

educational programme is about climate justice, but the building, Systemic

the grounds or the catering, for example, convey that fossil ener- Overview on

gy, the constant consumption of meat or the use of disposable the WIA in

products are completely normal and acceptable. It can give the Sustainability
Science

impression that topics such as climate protection or social justice
are only talked about, but not acted upon.

In contrast, a Whole Institution Approach encourages management, employees, lecturers, learners and part-
ners of the educational institution to embark on a joint journey to bring sustainability to life in their workplace
and as a place of learning. The global and local sustainable development goals, such as climate protection,
biodiversity conservation and social justice, become a core component of organizational development and
the everyday life of the institution - from procurement to personnel development, communication, the opera-
tion of buildings, catering and, of course, as part of the educational programme. Such a development is not
a one-off intervention, but an ongoing learning process involving various groups in and around the institution.
This process focuses on the joint negotiation of conflicting goals and the development of context-specific
approaches, especially when financial resources are limited. A recent survey of around 3,000 young people
and teachers conducted by the national ESD monitoring team in Germany shows the effect of aligning places
of learning with sustainability: The more learners and educators experience sustainability in the sense of a
whole institution approach at their educational institutions, the more empowered and motivated they feel to
contribute to sustainability - and the more they act sustainably themselves (Holst, Grund & Brock, in review).
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The importance and meaningfulness of a Whole Institution ¢
Approach for coherent sustainability learning is also being
recognised in politics: The member states of UNESCO,
the European Union, and national governments, have
committed themselves to strengthening the development
of sustainable learning locations in the sense of the whole
institution approach in all areas of education.

for Sustainability

Schools: Learning
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o POLITICAL FRAMEWORK

UNESCO's ESD programme “Education for Sustainable Development: Achieving the Global Sus-
tainable Development Goals - ESD 2030” came into force in 2020. The roadmap clearly empha-
sies the key role that ESD plays in achieving the SDGs. To this end, UNESCO defines five priority
action areas that continue the main focus areas of the Global Action Program (2015-2019):

I R - B G

I " t,'\*

© Advancing Transforming Building Empowering Accelerating local
Policy learning capacities of and mobilizing level actions
environments educators youth

Priority action area 2 focusses on the holistic transformation of teaching and learning environ-
ments in line with sustainability criteria:

“To encourage learners to become change agents who
have the knowledge, means, willingness and courage to
take transformative action for sustainable development,
learning institutions need, themselves, to be transformed. SHEhE |
The entire learning institution needs to be aligned with sus- m:m
tainable development principles, so that learning content :

and its pedagogies are reinforced by the way facilities are
managed and how decisions are made within the institu-
tion. This whole-institution approach to ESD calls for lear-
ning environments where learners learn what they live and
live what they learn.” UNESCO Roadmap ESD, p. 28

UNESCO
Roadmap
ESD

o



https://link.springer.com/article/10.1007/s11625-022-01226-8
https://education.ec.europa.eu/sites/default/files/2022-02/input-paper-whole-school-approach-sustainability.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000374802
https://link.springer.com/article/10.1007/s11625-022-01226-8
https://link.springer.com/article/10.1007/s11625-022-01226-8
https://education.ec.europa.eu/sites/default/files/2022-02/input-paper-whole-school-approach-sustainability.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000374802
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The Role of ESD in Adult Education

Publicly-funded adult learning and education which is open to all responds directly to the demand raised
by SDG 4: Providing quality education for everyone. Thanks to adult learning and education orga-
nisations such as Volkshochschulen, all citizens can pursue O

lifelong learning opportunities which are close to home, diver-
se, target group-oriented and relevant to everyday life. Adult E E
learning and education can promote ESD in particular through %

diverse target groups since ALE programmes are open to ever-

yone and thus also promote intergenerational learning. E

SDG4: Inclusive
and equitable

ApA

quality education

As lifelong learning is a key prerequisite for shaping a sustaina-
ble society, the broad-based provision of ALE organisations is another core component of sustainable
development. If the institution also actively promotes integration, as Volkshochschulen in Germany do
through language and integration courses as well as school-leaving qualifications and basic education,
they also directly incorporate other SDGs such as SDG 10 (Reduce inequalities) into their work. Tradi-
tionally, one focus in adult learning and education has therefore been the social dimension of sustaina-
bility. The topic of ESD has also taken centre stage in the adult education landscape at European level,
for example, when “Adult learning and the green transition” were chosen as the annual topic for EAEA
2023, as well as through various Erasmus+ partnership projects.

ALE institutions have visibly expanded the ecological dimension of their educational programmes in
recent years. These initiatives have included repair cafés, do-it-yourself and upcycling as well as tradi-
tional environmental education topics and informational events on climate and energy saving. Annual
topics are based on individual SDGs, and in cooking courses, participants discuss the carbon footprint
of the food they use. Environmental Learning Days or Weeks are also held to encourage learners to
think about different aspects of sustainability and how their everyday lives can contribute towards a
more sustainable future. Adult learning and education must take a different approach to daycare cen-
tres, schools and universities, and first convince and attract participants with their offerings before the
ESD triad of “head — heart — hands” can be fully implemented. This is another reason why the institutio-
nal component of ESD is an important factor. Efforts and aspirations to become more sustainable, for
example, in purchasing departments or event planning, must be clearly communicated to participants
and visitors of the institutions in order to be perceived as authentic drivers of transformation processes.
ALE institutions can capitalise on their role in this area, since their participants come on a voluntary
basis and are intrinsically motivated for further education and new experiences.

In the German ALE landscape, there are nationwide practical exchanges, national conferences and
network groups that serve to provide further training for colleagues on ESD and the SDGs. The most
daunting challenges for ALE in the implementation of ESD are time and money. Experimenting in the
educational environment, developing visions and initiating change takes time. ALE also needs funds to
hire new and train existing staff, and to further develop modern infrastructure for the future.

The Role of ESD in Adult Education 11

In many places, the first steps towards a holistic ESD approach have already been taken: Outmoded
structures, such as the differentiation into various programme areas at adult education centres, are
beginning to give way to more comprehensive models; people are pursuing interdisciplinary options,
reaching out and seeking new venues and cooperation partners. The structured ESD process in ALE
institutions often begins with introspection: What resources are already available, and what do we still
need for our own ESD vision? Discussion follows on action and solution orientation, democracy, global
contexts, target group orientation or diversity, and these concepts are then incorporated into the mission
statement, strategic development goals, programme planning and the type of educational offer. Through
this process, adult educators and participants become pioneers and social role models.

[e

Florin Feldmann
Landesverband der Volkshoch-
schulen Schleswig-Holstein e.V.

Maria Balbach
Volkshochschulverband
Mecklenburg-Vorpommern e.V. o

o  QUALITY EDUCATION

Target 4.7: “By 2030, ensure that all learners acquire the knowledge and skills needed to promote  ©
sustainable development, including, among others, through education for sustainable develop-
ment and sustainable lifestyles, human rights, gender equality, promotion of a culture of peace
and non-violence, global citizenship and appreciation of cultural diversity and of culture’s contri-
bution to sustainable development.”

QUALITY
EDUCATION
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https://sdgs.un.org/goals/goal4#overview

12  WIA success Factors: an Analysis of the Framework Conditions

WIA success Factors: an Analysis of the Frame-
work Conditions in Adult Learning and Education

The implementation of a holistic and sustainable organisational development (Whole Institution Ap-
proach, WIA) represents an agile, consciously applied, structured change process within an organisa-
tion. Successful WIA implementation in adult learning and education (ALE) institutions places complex
demands on process development. WIA goes far beyond the individual organisation, but also begins
right there within the organisation itself. When introducing WIA in ALE institutions, it is important to
consider whether there are framework conditions that favour implementation and which factors can
contribute to successful implementation. ALE institutions can be divided into four types: public, specia-
lised, private and commercial. The different types are subject to different financing and administrative
structures and are subdivided into a variety of legal forms (e.g. part of the local authority, self-run orga-
nisations, clubs or associations). Ultimately, however, it can be said that the type of legal form is not a
factor that favours or hinders the implementation of a WIA, but it does influence the specific scope for
action. Rather, factors such as motivation, financial security, access for disadvantaged groups to educa-
tional formats and the internal organisational structure play a role in the implementation of the WIA. In
general, the following factors can be identified that can favour the implementation of a WIA within ALE
institutions:

1 Financing

Long-term financial security, e.g. through funding from the local government or the state, enables finan-
cial and human resources to be freed up for the implementation of long-term projects and processes.
Money alone is not a prerequisite for success in implementing the WIA. However, financial security is
necessary in order to be able to focus on overarching issues. Conversely, consistently high or increasing
financial pressure on an ALE organisation can lead to a review of priorities. The motivation and basic
mood that are important for the successful implementation of WIA in an organisation, as well as commu-
nicative openness, also suffer from constantly uncertain funding. It is therefore essential for adult edu-
cation organisations to have fundamental, long-term financial security, including for internal processes,
and the opportunity to invest in organisational development processes.

2 Management structure

The management and control of an adult education organisation is a key factor in the organisational
flexibility required for WIA. In most adult education organisations, the number of freelance staff is sig-
nificantly higher than that of the permanent employees. This means that the organisation is run and
managed by a comparatively smaller team of permanent employees. It is primarily these permanent
employees who meet and engage in regular communication; permanent employees are naturally more
closely integrated into the traditional hierarchical structures than external freelance staff. This highlights
the question of the changeability and adaptability of decision-making processes: for a successful im-
plementation of WIA, it is necessary to define and specify a decision-making framework. In the sample,
this framework is usually decided by the administration, the board or at management level. This ma-
nagement level must consciously desire the WIA implementation and ensure the necessary decisions.
Without the motivation of management, a holistic development approach cannot be realised. Moreover,
the employees need a clear and unequivocal commitment to the process.

WIA success Factors: an Analysis of the Framework Conditions 13

3 Course offerings

A broad programmatic range as well as methodological and didactic flexibility are further factors that
favour a WIA in one’s own organisation. Specialised ALE organisations, which often have a narrow
thematic focus, can benefit from an expansion of their methods and community-oriented formats, for
example by cooperating with other (civil society) actors and thus also tapping into new target groups.
Organisations that are already thematically diverse can in turn integrate the various aspects of sustaina-
bility into all formats (e.g. vocational, technical, political, civic education), and also make a contribution
to the 2030 Agenda with interdisciplinary approaches to the UN Sustainable Development Goals.

4 Language & communication

When implementing a WIA, the communication of an ALE organisation, both internally and externally,
holds great potential and draws together essential conditions for success. For example, the sustainabi-
lity concept as a WIA aspect can certainly offer a competitive advantage over other educational institu-
tions, since sustainability particularly appeals to both learners and teaching staff. In turn, internal com-
munication allows management to go beyond directives to explain the introduction of WIA, promote its
benefits and motivate employees. A deliberate and increasingly communicated positioning of the orga-
nisation and its courses with reference to the increasingly well-known SDGs underlines the awareness
and agility of an organisation. Strong, clear internal communication supports the development process
within the organisation enormously.

5 Networking

Another factor that favours the implementation of a WIA is excellent networking within and outside the
local authority or region. This networking does not have to be limited to ESD or sustainability explicitly.
Rather, it is strong partners and networks that facilitate the implementation of many sustainability mea-
sures, e.g. through synergies in the education programme, or in public relations and lobbying work.

In summary, it can be said that solid funding, inclusive access, clear management structures, good inter-
nal and external communication, inclusive programme offerings that reflect an appreciation of diversity,
are conducive, and indeed indispensable, for successful implementation. If these conditions are lacking,
they can be considered inhibiting factors in the literal sense and vice versa. Once again, the manage-
ment of an organisation holds a key responsibility: Managers must drive and steer the change process
intelligently. If they do not do this, or if the management level even opposes it, members of management
themselves become a decisive inhibiting factor.

(e, O

Robin Gosejohann, PhilanthrOffice

These findings are based on research work that identified possible
success and inhibiting factors in the context of the results obtained in
the project. In addition to a document analysis, qualitative interviews
were also conducted with selected partner organisations in the sum-
mer of 2023.
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Members of the ESD Alliances
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The Partner Organisations

Yoko Ito
Development Education Association and Re-
source Center (DEAR)

The project provided us with an opportunity to
reflect on how we communicate and promote
ESD, and whether the organisation itself is mo-
ving to bring ESD to the world.

Bettina KrauB
Kreisvolkshochschule GroRR-Gerau

For us, the participation of everyone - emp-
loyees, course instructors and the public - is
the key to further embedding ESD in our orga-
nisation.

Mihaela Anclin
Ljudska Univerza Zalec

Sustainability is a topic that has been close to
our hearts for a long time. The WIA was there-
fore something natural and logical for our insti-
tution to participate in.

Claudia Biehahn
Volkshochschule Detmold Lemgo

The task of achieving the sustainability goals
is huge. The project has helped us to break
it down into achievable parts and tackle them
with a great deal of optimism.

Ivor Baatjes
Centre for Integrated Post-School Education
and Training (CIPSET)

We need to engage in a much broader debate
about the role that adult education should play
in the socio-ecological transformation of the
world.

Dagmar Miiller
Volkshochschule Berlin-Mitte

Every day we are pleased that we have started
the process and have been able to define our
goals. This has also given us greater visibility in
our networks.

The Partner Organisations

Senad Lacevic
Die Wiener Volkshochschulen

The WIA has brought about a structured ex-
change about what is already happening here in
ESD and motivated people to get involved who
would not have participated before.

Claudia Preker
Volkshochschule Stuttgart

We are very proud of what we have achieved
as a small team. We will definitely keep working
on the issues and continue to take small steps
towards a more sustainable organisation.

Noemie Maibach
Verband der Schweizerischen Volkshochschulen
(VSV)

WIA relates to economic and social aspects. This
is enriching for us. As representatives of Adult Edu-
cation institutions, we convey, think and live sustai-
nability for the future.

Sabine Gropel
Volkshochschule im Landkreis Cham e.V.

There is no alternative to a WIA, and for us it
goes without saying that we are on this path,
because sustainability is the topic of the future.

Ramon G. Mapa
People’s Initiative for Learning and Community
Development (PILCD)

To truly live ESD, we need to look at our conven-
tional thinking and behaving and think about how
we can promote change towards a more sustai-
nable future.

Susanne Scharschmidt
Volkshochschule Erfurt

The project allowed ESD to become a bigger
part of the daily life at our Volkshochschule and
for all employees, thus leaving a greater impact
for our future way.
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Milestones of the Project

First Partner Meeting
September 2021

Concept Workshop
with Expert Team
November 2021

ESD Alliances

Alliances established
May - September 2021

Kick-Off of the Project
December 2021

at the PO
March - June 2022

Kick-Off Workshops

Milestones of the Project 21

First Meeting of Kick-Forward Work-
Resource Network shops at PO
July 2022 September - December 2023

T——" —

Midterm - Work-
shops at PO
January - March 2023

ESD Alliances

Virtual
Closing
Event
April 2024

Project Meeting
and Study Visit to Guidebook sl |

Sweden SustainabALE = Siss /
September 2022 -

Start of work on Guide-
book SustainabALE
July 2023
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The Whole Institution Approach
iIn Adult Learning and Education:
a Model for systematic Implementation

Experiences drawn from the “International ESD Alliances” project have shown that the Whole Institution
Approach (WIA) plays a unique role in the institutional development of ESD within adult learning and
education. Many ALE institutions have implemented selective measures in the area of sustainability, yet
for the most part these remain fragmented and lack a structured and planned approach. One finding from
the project is therefore that both the content-related implementation of sustainable organisational develop-
ment and the process-related approach should be tackled in a systematic manner. To this end, a “phase
model” of the WIA for adult education was developed, which consists of five consecutive stages while
guiding members of the organisation through the implementation. Equally important for a successful WIA,
however, is the consideration of the various “priority areas” that offer potential for sustainable implementa-
tion in an adult learning and education organisation. The ESD Alliance has identified a total of four priority
areas with various sub-categories.

Both components — the phase model and the four priority areas — together provide a useful roadmap for
the Whole Institution Approach at an ALE centre. You can find more detailed information in the following
two chapters, Priority Areas and Phase Model.

A PHASE MODEL

Based on traditional approaches to organisational development, the phase model is aimed at a process
that — once established and consolidated — is implemented cyclically and continuously. The first initiali-
sation phase (Phase 1: Commitment) is followed by an assessment of the organisation’s own position
(Phase 2: Analysis). Then the concrete work begins (Phase 3: Strategy) and initial measures are imple-
mented (Phase 4: Implementation). The final step of the cycle — reflection — is particularly important in the
WIA (Phase 5: Evaluation). During this stage, lessons learned are developed and the path is laid towards
the next implementation phase. The individual phases are explained in detail below and illustrated with
practical examples and quotes from our partners. We have also created some tools for direct practical
implementation for you. Simply follow the links to the Workbook

SustainabALE!

*+ Realise ideas
+ Control processes

« Analyse the situation
+ Obtain support

+ Reflect on experiences.

« Define goals
+ Set new goals.

+ Make agreements

* Secure commitment
+ Form a steering committee

Y
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THE FOUR PRIORITY AREAS

On the following pages, we first present a model of four priority areas: Educational programme, Manage-
ment, Teaching and work environment, and Networks. This model of priority areas helps to structure the
content of the WIA process. The priority areas make it easier to systematically analyse one’s own organi-
sation with regard to the many facets of holistic ESD and to develop structured goals.

The four priority areas were developed together with the ESD alliances’ team of experts and tailored speci-
fically to educational organisations. As the priority areas presented here and, in particular, their associated
organisational areas cannot be described in full within the scope of this guidebook, we have deliberately
brought out main points on the following pages.

It should also be noted that the four priority areas are a model that supports an analytical and structured
approach. In practice, individual objectives or areas of work in an organisation usually may correspond to
several of the priority areas. Assignment to a specific priority area therefore serves to better structure the
process of analysis, objective setting and implementation.

EDUCATIONAL PROGRAMME i
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24  Priority Area 1: Educational Programme

Educational Programme

Continuing
education

Diversity of topics Participation

Collaborations

Interdiscipli-
nary ESD Change .Of
perspective

}

The programme of an educational organisation makes up the core of the organisation, and usually
comprise the area in which Education for Sustainable Development (ESD) is already well established.
Through ESD, participants are taught skills to enable them to actively shape the social transformation
process. It is therefore not just a question of simply placing sustainability topics in the programme and
imparting knowledge, but rather the methodological approach and the ability to take action are also im-
portant key factors of ESD. Within the framework of the Whole Institution Approach (WIA), the aim is to
strengthen ESD in the education programme. This can be achieved on different levels, for example by
placing ESD as an interdisciplinary theme in the course offerings, by reaching and integrating new target
groups, or by strengthening ESD-specific didactics and methodology in the courses offered, for example
through continuing education opportunities for instructors.

i

ESD AS AN INTERDISCIPLINARY TOPIC

The diversity of the UN's sustainable development goals offers an
opportunity to anchor ESD in an educational programme as an inter-
disciplinary topic in many areas, revealing direct fields of application
and techniques for acting sustainably. It also reaches people who may
not be primarily interested in sustainability. The participants are there-
by supported in integrating sustainable behaviour into their everyday
lives, and learning the necessary skills and competences.

P Find inspiring questions for your goal

w@ definition in the Reflection Catalogue!
'__.i Educational Program

ategor
Diversity of topics in SDGs.

program

gram.
All SDGs possible The UN's 17 Sustainable Development
Goals (SDG) form a bas's for this pro-

to reach different target

o we currently include sus-

Priorty Areas oftne WIA - Project ESD Allances.
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Bettina Krauss, kvhs GroR-Gerau

“At the Grol3-Gerau District Adult Education Centre (kvhs), we are creating a new educational space
for sustainable development, our 'Forsthaus room'. At this location, we seek to promote the topics of
forests, environmental protection and biodiversity, sustainable management, fair supply chains and cli-
mate change. The SDGs serve as didactic guidelines. The 'Forsthaus Room'. anchors ESD as an inter-
disciplinary topic at our centre. The kvhs and district administration teams, as well as course instructors
and participants are involved step by step in the design of the learning environment. Our ESD Escape
Room offers a playful exploration of ESD topics. The Smartboard provides knowledge about the history
of the location, offers research opportunities on the SDGs, and promotes transfer to other educational
formats, such as language lessons or creative programmes of cultural education. Individuals active in
sustainability topics from the region come together in our digital knowledge route on climate adaptation
and show what sorts of ESD commitment already exist in our region.”

STRENGTHENING ESD TEACHING METHODS

Education for sustainable development imparts knowledge, values and competences that enable parti-
cipants to shape their lives responsibly and to protect the planet as a habitable and beautiful place for
future generations. ESD makes it possible to understand complex interrelationships to better unders-
tand our globalised world, for example, by getting to know different perspectives and other forms of
action.

Model based on the competency model
from de Haan, Gerhard (2008).
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PARTICIPATION OF THE PARTICIPANTS AND REACH OF THE PROGRAMME

A diverse educational offering, and the integration of ESD as an interdisciplinary concept, enable educa-
tional organisations to increase their reach in society. At the same time, it is important to adapt the pro-
gramme to the needs and interests of potential participants. An orientation towards the lived experience of
individuals is not only an important principle in ESD. The wide range of topics and methods of ESD offers
numerous starting points for very different target groups. In order to maximise a needs-oriented educatio-
nal programme, it is necessary to create spaces for participation. These enable (potential) participants to
actively shape the programme and, where applicable, also the structures of the educational organisation.
This in turn strengthens the connection to the organisation, and the participants see themselves not only
as consumers, but as active creators and contributors of ideas. Employees receive new and valuable
insights that allow them to think outside the box. The educational centres thus become lived places of
democracy and attractive educational providers.

BNE DIDACTICS AND METHODOLOGY o

Specific BNE didactics are required in order to impart skills to the participants. ESD is characterised in
particular by a combination of instruction of social, personal and specialised skills, as well as metho-
dological learning. In doing so, ESD endeavours to connect to the immediate, lived environment of
the participants and supports them in recognising complex interrelationships, in reflecting on their own
and others' points of view and finally in developing concrete options for action: Recognise — Evalua-
te — Act. Varied, interactive methods, as well as sufficient time and space to reflect on what has been
learned and to make connections to their own lives, therefore provide a solid basis for excellent ESD.

o®

What methods have we used
so far in ESD?

Are these applicable in other
programme areas?
Which materials/tools can we , . .
use to implement ESD? A_re our lns_tru_ctors familiar with these
' didactic principles, and do they de-
sign their courses accordingly?

How could we support our course
instructors in designing their courses
(information materials)?

CONTINUING EDUCATION FOR INSTRUCTORS

In order to integrate ESD holistically into the course offerings,
it is important to train instructors in the subject areas, didactic
principles and proven methods of ESD instruction. In parti-
cular, the content of and methodical linking of ESD as an in-

ESD materials
from DVV
International

terdisciplinary concept offers the potential to create attractive
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PRACTICAL EXAMPLES: CONVINCING INSTRUCTORS OF THE BENEFITS OF ESD O——
Claudia Preker, Okostation at vhs Stuttgart: “ESD conference for multipliers”

“We wanted to integrate the topic of Education for Sustainable Development more broadly and solidly into
extracurricular education in the region. At vhs 6kostation, we organised a specialist conference for multipliers
from various areas of formal and non-formal education. In particular, we reached out to educators in early
childhood and after-care programmes as well as specialists in nature, orchard and forest education. Our aim
was to get the multipliers excited about the topic of ESD and to network them with other actors in the field.
The participants learned which factors are decisive for mediation in order to can convey the basic ideas of
ESD well in their courses or excursions. For this purpose we also focused on a diverse mix of methods at our
symposium. The multipliers learned about practical examples, and were able to attend various workshops
offered by the vhs 6kostation. There were many take-aways from this conference for their work, and the par-

ticipants found learning and networking together in person to be particularly beneficial.” S

Petra Kriesel, vhs Detmold-Lemgo: “ESD summer party for lecturers”

“In order to raise awareness of Education for Sustainable Development among our lecturers, we at the
Detmold-Lemgo vhs organised a summer party for instructors on the topic of ESD. In addition to strengthe-
ning the topic of ESD, the aim of this low-threshold event was also to increase the appreciation of the vhs
towards its instructors, and in turn promote their loyalty to the vhs. The lecturers were able to get to know
each other better and exchange ideas over drinks and delicious food in the vhs Detmold garden. The aim
of the summer party was to sensitise the lecturers to the topic of ESD and to the importance of sustainable
thinking and action, as well as to convey ESD methods. The world map ‘Let Diversity speak!’ served as a
special attraction and sparked discussion. In addition, the participants were able to expand their knowled-
ge of the SDGs by playing card games, crossword puzzles, and matching games. They were further able
to improve or discuss their daily activities. All in all, it was a successful day for the programme planners
and instructors, and it provided new motivation and ideas for our work in the future.”

opportunities for a large number of instructors from a diverse
array of programme areas. Regular continuing education programmes for teachers
and employees should therefore be integral to a Whole Institution Approach.

O

Use this poster to motivate your instructors to integrate more ESD into their courses.
This poster was developed by the partner organisations of the ESD alliances.

Now it‘s up
Ever thought, that your to you!
teaching transforms "
society?

uuuuuu

.............

ESD poster
GoaLs vhsy for teachers
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Management

Yoko Ito, Development Education Association & Research Center (DEAR)

‘DEAR is a network organisation that promotes ESD. Our mission statement, which reflects the orga-
nisation's attitude and guiding principles, should aim to promote a sustainable society and education,
for we believe that ESD cannot be successful in the communities and places where our members work
if the message and the methods do not match. Since ESD encompasses many areas, it is important

Mission to include ESD as an interdisciplinary theme in the mission statement. For example, it is important to
statement Quality consider the organisation's environmental concerns, employee rights, the strengthening of organisatio-
development nal infrastructure, and the way decisions are made on all these issues. As DEAR, we have developed
- a mission statement as well as values and visions for our work. The mission ’
Rarticipation statement became more understandable by explaining in the vision and va- % g .\

Quality lues what kind of society we are striving for in a broader sense, and what kind

Decision-
: A management . . . , .
making Personnel Communication of attitude is necessary to achieve this goal.

culture development

l

The management of an educational organisation includes numerous areas that can be aligned more

closely with sustainability criteria as part of a Whole Institution Approach. This involves a change in or- ? DIVERSITY o o
ganisational structures, processes and guidelines that regulate day-to-day work and cooperation among Appreciation of diversity is an important aspect of ESD, and is clearly reflected in the SDGs. Diversity g
instructors. Education for sustainable development (ESD) is practised as a holistic concept. Moreover, a within an organisation describes differences and similarities between employees, but also between tar- oy
holistic, sustainable organisational development process means more than simply focusing on environ- get groups and partners. The differences and similarities generally relate to the following factors: é
mental protection standards. A look at the SDGs makes it clear that topics such as equality, diversity and ‘;
participation also play an important role in the Whole Institution Approach. This is essentially the guiding =

principle of the WIA “Living what we teach.” Recognising and appreciating these diversity factors is crucial to
the success of an adult learning and education organisation.
T These factors promote better collaboration, innovation and pro-
ductivity. By reflecting a diverse population within the
organisation, a variety of perspectives and needs are

VALUES AND MISSION STATEMENT brought to the table. This is an important success fac-

The values of the organisation are the foundation of its . tor for educational institutions in particular. In practice, it

Work and form the ffafT‘eWOFK for all em.ployees. The Tlp means that management needs to analyse the diversity Sexual
entire corporate culture is based ofn these ideas. Ideally, of the workforce in terms of the factors mentioned: If orientation
gz::slfinirrzg\ifr?]::: Z\Ii::sl:f)illg t?epraerit’ll::tzzoz To ensure that you can incorporate groups are found to be unc.jerrepr.esented, the reasons

the organisation’s, mission statement. This is becau- Education for Sustainable Develop- ShOUIdf Ee ; n.a!yseld a.md, " possible, reduced. In th“e e’ Religion
v oo e v oo | men oty e o 1

outside world and formulates the goals and guidelines advisable to anchor ESD as an interdi- J pace:

for how the organisation works, making these concepts scipinary issue in the mission statement.

visible to participants, partners or other parties. It gi- Formulate specific guiding principles for

ves the principles of an organisation's work a concrete sustainable development. By grounding

framework to which all activities are aligned. A mission ESD in this way, it becomes a fixed point

statement thus provides orientation and guidelines for of orientation in everyday working life. Disabilities
all employees. It can also make it easier to identify with o

the employer and their objectives.
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DECISION-MAKING STRUCTURES AND EMPLOYEE PARTICIPATION
Employees want to play an active role in shaping their workplace. They bring
a variety of perspectives and knowledge to the table (see Diversity), offering Workshops
enormous potential for innovation. In order to capitalise on this potential, we
need creative spaces and participation formats for as many employees as pos-
sible. Flat hierarchies and transparent decision-making structures are important
factors for attracting employers in the modern working world. In an atmosphere
in which all employees can develop, where there are forums to contribute their
own ideas and participate in the development of the organisation, all employees
foster the sustainable and holistic development of the organisation with their di-
versity of perspectives. The most important basis for this is a corporate culture
of appreciation.

Suggestion box

Dialogues
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QUALITY MANAGEMENT ©
Quality management systems (QM systems) are well-established in many adult learning and education
organisations. There are numerous starting points here for integrating Education for Sustainable De-
velopment. ESD-specific assessment categories can be created for this purpose. However, it is more
advisable to analyse where existing synergy points are located in order to embed ESD holistically. Just
as ESD is implemented in an interdisciplinary way in the educational programme and the entire organi-
sation in the Whole Institution Approach, it makes sense to anchor it in a quality management system
in a similar way. Some external QM systems have already integrated ESD and sustainability into their
assessment criteria.

EMPLOYEE DEVELOPMENT o
In order to meet the demands of a constantly changing (working) world and to acquire the skills and com-
petences to actively shape sustainable transformation, the employees of an adult learning and education
organisation also need opportunities to further develop their knowledge and skills and to learn new things.
Continuing education programmes, the use of educational leave, or the motivation to take part in training
courses and conferences, can strengthen employees, competence in Education for Sustainable Develop-
ment. The skills that employees already have and that they can pass on to their colleagues should not be
overlooked.

Michela Anclin, UPI Zalec: Promote and spread in-house knowledge

“We focused on three objectives when implementing the Whole Institution Approach. One of the objectives
was to promote in-house knowledge. As we have been involved in ESD for a long time, we wanted to share
our knowledge and experience with our colleagues. We are a small team and attach great importance to
good relationships and the well-being of all our employees. We thought about using the ‘Friday workshop'
format to process and impart this knowledge in an attractive and entertaining way. These workshops take
place once a month on Fridays. They are designed to be short and fun. Their content is related to sustainable
development topics — more specifically the 17 SDGs. Whichever colleague suggests the topic moderates the
workshop. Some examples include making candles from recycled materials or nature-related activities such
as a visit to a beekeeper who offers instruction at our centre. The purpose of these workshops is not only
to learn and familiarise ourselves with new ESD topics, but also to promote internal networking and team
building.”

Noemie Maibach, Association of Swiss Adult Education Centres

“We decided to integrate ESD into our existing quality management system. The recommendations
contained in the ESD correspond to the structure and guiding principles of the Swiss Adult Education
Centres. At the Association of Swiss Adult Education Centres, we offer our members services, e.g. for
quality assurance. The association cannot intervene directly in the structures of the adult education
centres; it can only make recommendations. The quality label for adult education centres developed by
the association serves this purpose. We provide adult education centres that wish to acquire this label
with a guideline containing basic questions for analysing their structures. The assessment criteria are
based on sustainable development criteria such as sustainable society, organisation and accessibility.
We have deliberately integrated ESD as an interdisciplinary topic into all assessment categories, and
defined a separate category. Sustainable development criteria can therefore be found in assessment
criteria for: Leadership, Audience, Qualifications, Didactics, Sustainability, Communication, Learning
Environment, and Risk Awareness. For example: Adult education centres should consider whether or
not the programme includes questions on ecological sustainability, or which offers have the potential to
address sustainability issues.”

In our reflection catalogue you find helpful
questions on many topics in the field of ma-
nagement and organisation.

© Organisation/Management
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Teaching and
Work Environment

Accessibility

Building

Work spaces
management

Construction &
renovations

Procurement &

: Disposal
purchasing

Learning
venues

Outdoor areas

l

This priority area deals with the infrastructure of the adult learning and education organisation. This of-
fers many very specific opportunities for a Whole Institution Approach (WIA): building management and
supply, access to and within the building, or topics such as procurement and learning venue design. An
ALE organisation is more than just a place to learn: It is a place of encounter, education, exchange and
collaboration. Here, visitors and employees can see and directly experience how sustainability can be
implemented in practice. For participants, it is a place where they can learn new things and meet other
learners and instructors. For employees, it is the workplace where they spend a lot of time and exchange
ideas with colleagues and participants alike, as well as jointly developing the organisation's content and
structures. An organisation should examine what measures it can take in each area to position itself more
sustainably and become a place of learning for the future.

|

What sort of waste What electricity source
BUILDING MANAGEMENT separation system do do we use, apd from
When it comes to supply and dis- we have? what provider?

posal within the building, the focus
is primarily on the efficient use of
resources and consumption from
renewable sources. This area is
closely linked to procurement and
purchasing. By defining criteria
based on sustainability standards,
these can also be applied to the
entire building management.

How efficiently is
our energy and
heat consumption
regulated?

Is it possible to create
a more efficient water
use system?

Digital

infrastructure
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Dagmar Miiller, vhs Berlin-Mitte: A new waste separation system

“We consider it a great success to have an ESD working group that we really enjoy, where we regularly
take time to work on new topics. It also gives us a good opportunity to discuss sustainability issues. We
have visibly implemented WIA goals in three major areas. One is in the area of waste management.
Thanks to a grant, we were able to purchase centralised waste separation systems for the corridors for
35,000 euros, and we simultaneously got rid of rubbish bins in all the rooms. This means that every
participant and every employee now has to participate in waste separation in the corridors on a daily
basis. This is not a new topic in itself, as waste separation systems have been around for a long time.
However, implementing this in an educational institution with many stakeholders is always a challenge,
So the new waste separation stations now make this possible for everyone in the entire organisation.”

O

PROCUREMENT AND PURCHASING
Sustainable procurement takes into account compliance with social and ecological (minimum) require-
ments when purchasing products. These can be guaranteed, for example, through ecological or fair trade
labels. However, regional production is also an important aspect, with the aim of minimising the negative
impact on the environment and maximising the positive social impact when purchasing pro-
ducts. To ensure that these criteria are implemented, it is advisable to integrate these aspects

into the award criteria. The use of second-hand products also conser- (c

Ves resources.
[ e p

You can already find a lot of detailed information
, o and (free) training on the subject of fair and sus-
The expansion of digital infras- tainable procurement, e.g. at the Competence
tructure can also contribute to sus- Centre for Sustainable Procurement.

tainable organisational develop-
ment. A well-developed digital workplace T

DIGITAL INFRASTRUCTURE

can break down barriers and favour greater diversity

among colleagues. It conserves resources, facilitates work
processes and communication. Moreover, it helps the adult
learning and education organisation to become a modern,
attractive employer. The digital infrastructure is also an im-
portant success factor for the education programme. Relia- O] g b
ble, easy access to digital programmes and work tools opens
up new target groups. Removing restrictions in terms of lo-

Reflection Catalogue

-l

Learning / Working Environment

cation and time makes the programmes flexible. However,
as with all processes, the needs of the workforce and target

groups must be taken into account, and work processes must

be revamped.
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LEARNING VENUE DESIGN

The learning location itself should fit the content, but also excellent ESD didactics and methods. To
this end, learning venues should be reconsidered and, if necessary, enable other forms of learning and
instruction. For example, rooms can be designed to facilitate cooperative learning. Free wi-fi in all areas
enables the integration of digital forms of learning. Flexible room design, for example with movable fur-
niture or room dividers, allows individual customisation for learners and instructors. The use of outdoor
areas as learning spaces should also be considered, for example as teaching gardens, or as places
where courses and working groups can meet.

Last but not least, the procurement of furniture is also important for the sustainable design of learning
spaces: How and where was the furniture produced? How durable is it? Are second-hand products an
option?

o8 ¥
=y i | W
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ACCESSIBILITY AND MOBILITY o
Barrier-free access to and within the educational institution is an important prerequisite for a diverse, inclu-
sive learning venue and workplace. This often requires structural changes, but barrier-free access to digi-
tal services (see above) also facilitates access. In this way, the organisations make a valuable contribution
to SDG Goal 10 of reducing inequalities. The accessibility of the organisation is also an important factor in
reducing inequalities and conserving resources. Aspects such as public transport connections, accessibili-
ty on foot or by bike, and bicycle parking spaces, all offer crucial benéefits,

as do offers such as company bikes and charging stations for e-bikes.
Here too, the needs of participants and employees must be surveyed
in participatory processes, and those who are not yet represented
in the organisation must also be taken into account.

Sabine Groepel, vhs Cham: Photovoltaics and mobility
“For those of us in management, the economic aspect is na-
turally very important, and we are often thinking about ways to save money. For example, we
considered a photovoltaic system, which not only allows us to save energy, but also to feed surpluses
into the grid. This was also the deciding factor for us when purchasing an electric vehicle. As an adult
learning and education centre in a rural area, our employees often have to travel long distances. In ad-
dition to the economic aspect, the role model function of the adult learning and education centre is also
important. If our sustainable behaviour is visible to the outside world, then it has a different character. To
strengthen our position as a role model, we publicise our sustainability topics in our monthly newsletter,
for example, and hope that we serve as a good example in the region and provide inspiration for other
institutions.”

MEALS AND CATERING ©
Wherever people work and learn, they also need to eat and drink — whether in the in-house cafeteria, in
the kitchenettes, in cooking courses or when ordering catering for special events. When it comes to food
services, it also makes sense to adhere to similar standards as for purchasing and procurement, and to
firmly anchor this in its purchasing and award criteria. By using regional, seasonal and fair products, the
organisation naturally supports ecological and socially responsible food production. These criteria should
also be asked of external suppliers. In this way, employees and participants are quietly shown that it is not
difficult to adhere to such standards in everyday life. After all, a cup of fair-trade coffee or local organic milk
is a great conversation starter.
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Networks

Lobbying

Associations
Public relations

Regional
networks

D International
Municipalities alliances
Advocacy

l

Social and ecological transformation can only happen collectively and through joint action. Adult learning
and education organisations can be important promoters of this change in their dual role as actors and
multipliers of sustainable practice. ALE organisations are not alone in this mission; they are integrated
into diverse networks and have a broad societal impact. Networks and collaborations can act as cata-
lysts to place education for sustainable development (ESD) in the centre of societal and social debate.
ALE institutions can utilise their role in existing networks and strategically position and promote the topic
of sustainability. They can create new networks and collaborations in order to promote sustainability
issues and sensitise members of society to sustainable local and global action. At the political level, ALE
institutions can strengthen the topic of sustainable development and the concerns of their target group.
Last but not least, it is important to communicate to the outside world which sustainable change proces-
ses the organisation is driving forward and to position the topic of ESD as well as the Whole Institution
Approach (WIA) in public relations.

T

Bettina Krauss from the Kvhs GroR-Gerau:

“We at the Gro3-Gerau Kreisvolkshochschule (district adult learning and education centre), have imple-
mented so-called 'klima.fit courses’ together with the climate protection management of the municipa-
lities and the climate department of the district administration. These courses are aimed at interested
and committed citizens who want to help make their towns and communities climate-friendly and adapt
to the consequences of climate change. An initiative to promote biodiversity and climate-adapted design
of public or private spaces has emerged from one of these courses. With their commitment, and in co-
operation with other stakeholders, for example kvhs course leaders, valuable steps are taken not only
for the outdoor areas of our location at Dornberg Castle, but also for further networking and anchoring
future-oriented ideas at the adult education centre. These activities are supported by the international
Erasmus+ project TALE (Transformative Adult Learning and Education for Green Transition). Our ex-
periences from the implementation and transfer into our educational programme will be shared as a
process and example of good practice, including within a European context.”
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NETWORKING
Networks have complex characteristics that promote specific topics and also strengthen partners over
the long term. Such characteristics of networks include:
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Networks can have different spatial references: They work at local, regional, national or international
levels. They all have one important effect in common: They create alliances for topics and stakeholders.
In particular, the challenges of sustainable development are limited to the issues within an organisation,
and can be tackled most successfully through synergies and alliances. When integrated into a strong
network structure, adult education organisations can promote the topic of ESD in the continuing educa-
tion sector and highlight links to other areas of adult education. In the same way, however, ALE orga-
nisations can work to ensure that adult and continuing education are given greater significance in the
national and international ESD discourse. To this end, an organisation should analyse which networks it
is already active in, and what role ESD plays in them. A structured network analysis can be helpful here.

Mihaela Anclin from UPI Zalec: The importance of international networks for ESD

“In order to strengthen ESD, cooperation at international level is very important to me. It's a way to gain
new insights, share experiences and learn from the examples of others. And because ESD and sus-
tainability encompass such a broad field, the different perspectives on it can be very enriching. | would
also say that through international cooperation | have been able to share my experience and knowledge
not only within my organisation but also throughout my environment, both regionally and nationally, and
multiply it in other areas where | work. It also provides a level of psychological support. You realise that
the problems you are facing also have to be tackled by other colleagues in other countries and that you
are not alone in your quest or challenge for sustainable development and the WIA. This is quite reassu-
ring in today's world of constant change and uncertainty. For these reasons | would strongly recommend
international cooperation.”
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LOBBYING

Lobbying plays an important role in the sustainability of adult learning and education. ALE organisations
have a dual role to play in the holistic positioning of ESD. On the one hand, it is important to strengthen
the important role of adult education in ESD, as it is not uncommon for policy and funding programmes
in education to focus primarily on formal education. On the other hand, it is also important to promote
the topic of ESD in the ALE landscape and thus strengthen its own structures. In order to make the inter-
ests and needs of ESD heard in adult and continuing education, as well as to advance as a role model
in terms of sustainability, it is important to address politics directly. This can be done at very different
levels (municipal, regional, national, international), though it depends on both the respective concerns
and the individual circles of influence. For a strong presence, it makes sense to utilise existing networks
for lobbying and to strategically place issues with interest groups (e.g. associations). It is important to
specifically introduce ESD topics in discussions with (political) representatives of the municipality, state
or federal parliament and make them visible.

Election benchmarks Position
papers

Influence on

Launching parliamentary issues decision-making process

Campaigns Positions on political
proposals, laws, etc.

Agendasetting

Activities & events with
a focus on lobbying -

Media and PR work with
a focus on lobbying

Enabled Stakeholder Strategic lobby Up-to date_ Intgrnal safegu Approp.rlate

supporters & o stakeholder dis- il arding of lobby- lobbying
analyses objectives o ; o .

networks tribution list ing objectives messaging
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PUBLIC RELATIONS WORK ©
Public relations work is an important building block for strengthening the impact and significance of ESD
and gaining more visibility for personal efforts towards holistic, sustainable organisational development.
In this way, adult learning and education organisations become mouthpieces and role models for sustai-
nable practice. In addition, the reach of educational programmes is increased through effective commu-
nication of ESD in public relations work. In the best case scenario, adult education organisations will be
able to address different target groups through focused placement and approach, thereby expanding the
diversity of participants and communicating ESD to people who have previously been less familiar with
it. To this end, offers should also be developed that anchor ESD as an
interdisciplinary topic. The programmes can be advertised with titles
that appeal to as many groups as possible. External communication
makes the sustainability practised in the organisation visible. The edu-
cational organisation is recognised as an authentic communicator of
ESD. True to the motto:

Do good and talk about . ©

Dagmar Miiller, vhs Berlin-Mitte: ESD and social media
“We have been relatively busy with ESD on Instagram and other social media channels to show the
lecturers and participants who follow us on these platforms that their courses and content are part of the
17 goals. Our ESD social media presence has sparked better visibility.”

Sonja Watson from vhs Detmold-Lemgo

“One of our goals is to integrate Education for Sustainable Development (ESD) more strongly into in-
ternal and external communication. To this end, we at vhs Detmold-Lemgo have drawn up guidelines
in which we define ESD for our adult education centre and show how we seek to implement ESD in
our institution. We want to make our internal communication transparent, participative and targeted.
For example, we offer workshops for employees and instructors to sensitise them to ESD topics. We
place ESD as a fixed item on the agenda of all meetings, and integrate small tidbits of information into
our internal mail. ESD also plays an important role in the revision of our mission statement. All of these
processes are designed to promote employees' understanding of and commitment to ESD. ESD is also
an important part of our public relations work. We use various communication channels, such as our
website, social media, press and newsletter to share information about our ESD activities, milestones in
our Whole Institution Approach, and our networking activities.”
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The Phase Model
In Adult Learning and Education

The WIA phase model for adult learning and education is composed of five consecutive process phases
which build upon one another and structure implementation of the WIA within the organisation. It helps
by providing a framework to the organisation's own sustainability objectives. It supports the team in
defining shared objectives and implementing them. Above all, the concluding reflection phase supports
learning on an organisational level and a new design of the process in the future. The phase model
therefore offers a framework for continual further work on an organisation's own sustainable and future-

oriented direction. o
Jig

4. Implementation
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In educational institutions, employees contribute
many ideas that can generate motivation and poten-
tial for change processes. This is important because
long-term, far-reaching changes require the support
and willingness of staff on all organisational levels. A
holistic change process (Whole Institution Approach,
WIA) stands and falls with the commitment of emp-
loyees, management and relevant committees. In this
context, a good roadmap combines top-down and
bottom-up approaches: The support and cooperation
of the management level is necessary in order to be
able to ensure the structural framework for systemic
changes. In turn, the involvement of all organisatio-
nal units and the distribution of tasks strengthens the
sense of responsibility of all employees, enables bro-
ad representation of diverse interests, and promotes
acceptance of the process and thus the implementa-
tion of individual measures (Holst 2022). If the idea
for a WIA process in your own organisation has not
come originally from management, it is advisable for
the initiating employees to first get on
board. If there is support from the management level,
the next step is to put together a steering committee
(core team).

You can find arguments to
convince your management
in our Decision Tree

Decision
Tree

Franja Centrih, Director of UPI Zalec, Slo-
venia on the question

“As director of the Institute for Adult Learning
and Education in Zalec, | am convinced that
the ‘Whole Institution Approach’ is very im-
portant. Education for sustainable develop-
ment is part of our mission, our task and gui-
ding principle. And if we want to convey the
importance of sustainability and sustainable
development to other people — for example,
our course participants — then it is important
that we educate ourselves first. And that’s
why | believe that we need to be open to
change and that we need to think about sus-
tainable development as a whole team. For
this reason, we decided together to integrate
the WIA into our daily work.”

For the discussion with management

to prove persuasive, it should be well
prepared. Draft arguments in favour of

a WIA process and, if necessary, put
together a presentation. At the beginning
of the discussion, mention successes
that your institution has already achie-
ved in the area of sustainability. Then
present your arguments and use concre-
te examples to show which objectives
your institution could achieve. You may
also be able to provide examples of best
practices from other organisations in
your network.
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Aligning the entire organisation with the Whole Institution Approach requires commitment, creativity and
courage. However, the most important element is the employees themselves: They develop ideas and
objectives together, and implement them. The first step is therefore to establish a core team to steer the
process within the organisation. This team should represent as many perspectives, spheres of action and
opinions of the staff as possible, and work in close collaboration with various departments and stakehol-
ders both inside and outside the organisation.

This core team forms the unit which puts the Whole Institution Approach in motion. However,
the core team does not work in a vacuum, but has an impact on other circles through its
own work. In the first instance, the core team works closely with its own colleagues and
the management level. For individual projects, colleagues can be brought in for im-
plementation as required, e.g. employees from the purchasing department who offer
support in creating new guidelines.

Teachers are then also informed and, if possible, involved further, for example
by providing advice and support in the reorganisation of teaching and learning
locations. The next sphere of influence is the participants of the educational offers:
These participants are motivated to act sustainably themselves through the educa-
tional offers of the teachers and through tangible examples of new measures in the
organisation (e.g. fair trade purchasing, waste management, energy-saving measu-
res). Another important (and often underestimated) sphere of influence is the network
partners and local/regional stakeholders. The core team can report on the success of its
own measures within networks and inspire other organisations to follow suit. At the same
time, the (selective) involvement of external stakeholders in
* BN,

the core team can provide new ideas for further steps and

Participants

Employee®
Teachers
Cooperation pa"‘“e‘s

open up potential synergies and collaborations. More informa-
tion on this can be found in
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MEMBERS .

Choosing the members of the core team depends Tl p

on the individual framework conditions and human

resources of each organisation and, of course, on Course instructors and participants in the

the motivation of the individual employees. Here educational programmes can also become

are a few suggestions to guarantee taking as permanent members of your core team and

many perspectives as possible into account in the contribute their own perspectives. If you wish

process. Each role offers its own advantages: to keep your core team internal, it is still worth
creating other participation formats to involve
these groups of people, e.g. planning work-
shops, a forum, or surveys.

MANAGEMENT SPECIALIST ADMINISTRATI-
PLANNERS ON / FINANCES

Know framework Offer a diversity of Understand

conditions perspectives processes

Possess decision- Know educational Have an overview

making competences programme of finances

Serve as door openers Understand Work in of
qualifications administration
Serve in bridging Know regulations
function

Keep an overview

PUBLIC QUALITY MANAGEMENT
RELATIONS

® Integrate process into QM systems
® Offer synergies with other processes

® Enhance public image
® Understand potential for future developments

® Communicate the
vision
® Serve as motivators

WORKS BOARD / NETWORK
COUNCIL COMMITTEES PARTNERS

® Represent interests ® Offer external Provide diverse,

of the workforce perspective external perspective
® Involve employees ® Have decision- Create synergies
® Ensure internal making authority Empower and
communication ® Bring broad expertise advocate

Senad Lacevic, Chair of works council at Vienna vhs on the question

“HOW DID YOU BUILD YOUR TEAM?”

“Our Vienna vhs is a very large institution with around 1,000 employees and 42 locations. In this respect, it
was absolutely essential for us to form a team in such a way as to involve all locations and as many emp-
loyees as possible. While building this core team, we actually exchanged ideas for the first time about what
is already happening in the Vienna adult education centres. It also gave people the opportunity to get invol-
ved who would otherwise not have done so before. The environmental advisory service, the works council,
personnel development and central programme design are all involved, as well as the department heads.
Ideally we could add people to the team who work in different functional groups, e.g. people from customer
service, cleaning, building services and also from management.” — Senad Lacevic, Chair of Works Council
of the Vienna Adult Education Centres

COORDINATION OF THE CORE TEAM
It is advisable to clarify a few basic organisational questions at the start of the collaboration:

© How often should we meet?
© How/In what form should we meet (remote/in-person)?

© Which instruments do we want to use (meeting notes/MiroBoard or similar tools)?
© How do we communicate as a team?

© How do we communicate with other parts of the organisation?

© What are the roles of individual members?

© Who else should be on the team?

In addition to these questions, it is advisable to bring all colleagues up to speed at the founding meeting,
e.g. by providing input on the topics of ESD and WIA. There should also be an initial brainstorming session
and a brief reflection on the team members’ individual motivations for being part of the group. This reflection
phase creates a common groundwork, and is important for the cooperation of the core team. The total time
allotted should be approximately 2—3 hours in a workshop format. A detailed template for this can be found
in the WIA workbook.
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For an organisation, the Whole Institution Approach
means not only developing new educational activities
and adapting existing processes, e.g. in procurement
or building management, but also questioning exis-
ting structures: How does internal communication take
place? How transparent and democratic are the com-
pany’s own decision-making structures, and who may
have been excluded from discussions so far? To ensure
that all interested groups can participate equally in the
process and that the focus of the joint work is not lost, it
is therefore advisable to bring external process support
on board. This ensures that all participants from the or-
ganisation can contribute to the topic without having to
switch between their different roles.

Schedule regular updates or feedback
loops (e.g. one two-hour Zoom update
per quarter) with your process support
right at the start. The facilitator should be
a good fit for you and your organisation,
so be sure to take enough time for the
selection process!

Whoever provides this type of support, for example as a coach or facilitator, should be comfortable with
the structures of adult education or non-formal education. In particular, they should have experience in
sustainable organisational development, change management or be familiar with the Learning Organi-
sation approach. The external facilitator serves both to guide the process and

to moderate the accompanying workshops (see phases 3 and 5). The pro- A

cess support also helps to establish the structure for your own process, 4

identify focal points and set priorities. ”

Every approach to sustainable organisational development is indivi- ﬁ/?
dual. It is therefore essential to start by taking stock of your own insti- >
tution and analysing the current status of ESD activities. This analysis

helps the core team to better assess their own organisation and existing
resources, and to recognise what is already being done and implemented.

This provides a strong basis for new topics and sustainability goals to then be jointly derived.
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An excellent first step involves employing the 2030 Agenda with its 17 global Sustainable Development
Goals (SDGs) for a fairer and better future as a foundation for analysing your work. The Sustainable De-
velopment Goals provide a well-rounded understanding of sustainability in its various facets; and therefore
also offer the opportunity to take a differentiated look at the activities of your specific educational organi-
sation. The core team can undertake this analysis during an initial meeting. To do this, the team examines
each of the sustainability goals together, and discusses whether their educational organisation is already
carrying out activities to achieve each respective objective.

In the second step of the analysis, various work areas of the

organisation are discussed in terms of the current situation

based on the four WIA Priority Areas (see chapter “Priority

Areas”). The analysis reveals possible deficits and gaps, but

conversely also uncovers room for manoeuvre and poten- Workbook

tial for future measures. In addition, all members of the core SustainabALE
team become familiar with the four priority areas as an analy-

sis tool and are able to locate their own activities within them

in a very practical way. This identification of strengths and challenges is a good orientation for your own
planning and can also help you to gain support within your own organisation. This analysis is best car-
ried out using the and by engaging all colleagues in the core team.

The Workbook SustainabALE is an accompa-

nying tool that supports you in your individual
WIA process. It contains templates and sug-
gested methods for specific implementations
of the individual phases described here. In this
phase, for example, you will find a template in
the workbook for working with the SDGs and

how you can carry out an actual state analysis.
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Before moving on to the next phase (defining concrete goals and work packages), it is important to invol-
ve your colleagues in the process in advance. To this end, the project can be communicated internally,
or the support of the staff can be obtained in the form of participation formats. There are various options
here. For example, the members of the core team can act as spokespersons for their respective work
unit: Each member of the core team communicates the results and plans of the WIA process individually
to their own area, e.g. in a jour fixe process, or through regular reports. Another option is a newsletter
or a simple information e-mail that reports regularly on the process and also asks for requests or ideas
from employees. Here are several other good examples that have been put into practice:

Digital survey “Your vote counts!”

How can | save resources/materials in my day-to-day work?
How can | save energy in my day-to-day work?

What other suggestions might you have for environmental
protection in our organisation?

Possible answers:

=cars
esk-sharing
Remote working

Digital payslips

Digital administration O
Sensitisation workshops Water dispenser

“The survey was sent to all employees to ask for their opinion on sustainability and suggestions for
improvement. The survey had two particularly positive aspects: It raised awareness of the issue at an
individual and institutional level, and it generated many new ideas and suggestions for improvement.
Many of these have already been considered and implemented e.g. payslips are now only printed out
on request.”

Aleksandra Sikorska, vhs Cham
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“All of our employees are an integral part of our WIA process, and each individual is involved
in this development story in one way or another. So we asked ourselves: “How can we identify,
collect and present these different sustainability stories?” We chose a slightly different method for
this. All employees described their aspects of sustainable development and how sustainability is
already practised in our company by writing key words on ceramic tiles in our office. These notes
on the ceramic tiles developed into a mosaic, which we then photographed and presented to the
public. This process encouraged ALL employees to think about how sustainability is already being
practised and become aware of it. It gave them the feeling that sustainability is part of their story,
a story which they themselves can contribute to. Sharing this story with all employees was the key
to our success and generated progress towards sustainability.”

Mihaela Anclin, Ljudska Univerza Zalec, Slovenia

Expand
waste

separation .
Introduce sustai-

nable education
Integrate new week

employees

Revise

Reuse paper Secure EU mission
® as wrapping paper projects statement
® creation of art area

Dagmar Miiller, Head of Programme at vhs Berlin-Mitte, on the question

“We first trained all employees on the topic of ESD. We then asked who would like to continue working
on the topic at the adult education centre and which area they would like to continue working in. Since
that time, all employees have been able to work together on sustainability topics in a working group that
meets roughly once a month. This working group also set key topics, which were then addressed further
in subgroups. Different groups are hence working in parallel on different ESD topics. There are also
colleagues who see it as their responsibility to bring these topics to the district office on occasion or to
contribute to networking groups. Some are even involved in NGOs here in the area and bring new ideas
back into the organisation and the working group.”
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Phase 3:
Strategy

Define goals.
Make agreements

ORGANISE A KICK-OFF WORKSHOP

A process carried out in line with the Whole Institution Approach (WIA) supports the transformation and
reorientation of the entire organisation. At this point, an initial implementation phase will involve defining
concrete goals and milestones based on the analysis of the current situation and the ideas and wishes
of the employees surveyed in the previous phase. The four priority areas of a WIA process (see Chapter
3 Priority Areas) can serve as a good basis for identifying specific measures for your own organisation.
It is advisable to conduct a one- to two-day workshop with the core team, and if necessary involve other
strategically important players. The workshop should focus on the following questions:

© Where do we want our organisation to be in the future?
© What goals with sub-goals/milestones do we want to set for ourselves?

© How do we want to pursue these goals (coordination & roles)?

The workshop should take place in person and in a neutral environment, e.g. a conference room, so
that the participants are not distracted by the demands of everyday work. Ideally, the participants should
work together on two half-days in a row. This allows part-time em-
ployees to participate, and topics discussed on the first day can
“sink in” overnight and be “re-evaluated” the next day.

You can find a template for an exemplary workshop programme
here. It provides a good structure with tips for methods and con-
tent on how you can organise your joint planning day.

Example "Kick-off" plan - "We are ing our Whole Institution Approach” i 3’- F .

vhs'.

DV International ESD Alliances

"Kick-off" workshop plan - "We are launching our Whole Institution Approach”

Venue: Internal meeting room or an inspiring external location where you can go into retreat
Participants: Core team (plus management, if this is not part of the core team)

Time: Full-day workshop or split into two half-days

Facilitation: External moderation is recommended, ideally a person who accompanies the entire process

Material: Pinboards, posters/flipchart, Metaplan cards, pins/adhesive tape, markers, prepared posters (see below), loudspeakers to play music (vision) if
necessary, sticky dots, printout of SDG symbols

Preparation: Depending on the level of knowledge of the staff on the topics of ESD and WIA, it is advisable to provide input on these two topics in advance of the
kick-off workshop in order to get all colleagues on board.

Time  Unit Topic and q i Objecti Method/format
5min Welcome Adapted to the respective group
30 Min  Starting the day 1) Why have | decided to Participants get to know the motivations 1) Oral round or metaplan cards
take part in the process? of the other participants. Question: Why have | decided to take
1) Motivation part in the process?
Together with the facilitator, they work
2) Expectations 2) What expectations do | out which expectations can be dealt 2) Participants write their expectations on
have of today's work- with during the workshop, where priori- Metaplan cards, cluster on pinboard
3) Procedure for today shop? ties can be set or the programme can Question: What expectations do | have of
be adapted slightly. today's workshop?

3) Today's plan, ex-
pectations are compared Participants have been given an over- 3) Poster with schedule
with the programme? view of the process and content of the Facilitator links expectations and motiva-
workshop. tions to the schedule.
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An external moderator who understands organisational development processes and the moderation of
internal workshops (see phase 1) should guide the process. To ensure that all participants can participate
freely, the moderation of the kick-off itself should not be handled by a member of the core team.

To-doeg for a good kick-off:

Involve management: Management staff can assess what room
for manoeuvre exists and ensure follow-through.

Space for vision and brainstorming: Don’t schedule the agenda
too tightly, leaving enough space for dialogue and joint visioning.

Alternative venues: Use other locations, e.g. a courtyard,
the canteen/kitchen, or meet at an external location.
New surroundings also prompt new insights.

Creative methods: Use unfamiliar methods, e.g. the Lego method
or Appreciative Inquiry, to create new experiences together.

Don’t take on too much! Initially, only set a few objectives as a core
team and choose quick wins, i.e. goals that can be achieved quickly.
This assures joint success early on and keeps motivation high!

Conclusion: Complete a “mood check” before you close the workshop.
How is everyone doing, and what are their thoughts for the future?
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In Chapter 3, you will find a large num-
ber of measures and ideas for concrete
implementation within your organisation,
as well as numerous practical examples
for all four priority areas.

The first priority at this point is to identify objectives jo-
intly with the process support. As every organisation
has different framework conditions and requirements for
a WIA process, the possible objectives for a sustainable
organisational development process are also diverse.
Essentially, this step involves the following questions:
What are the areas where we want to develop further?
What exactly do we want to change? Where might there be room to manoeuvre? Who do we want to
reach by achieving our objectives?
With the help of tools such as the

sed into an initial table. Once all the
ideas have been recorded, the team

, the ideas can be organi- 5 a . q
o A\
can work together to prioritise initial '
Workbook measures. — I.Z “L

SustainabALE

Response from vhs Erfurt to the question:
“We asked ourselves the following initial questions:

What will a sustainable educational programme at our organisation look like in five years’time?

How can we address the topic holistically as part of our broad range of programmes and
incorporate it into all programme areas, while also integrating it for specific target groups?

How can we extend the holistic approach of ESD not only to the programme level of the
Erfurt Adult Education Centre, but also to the institution as a whole?

We first worked on these questions in small groups and then compared and discussed our ideas.
This allowed us to develop a shared vision of how we see the future of our education programme.
We then used this as a basis to derive concrete goals, e.g. finding new course instructors, seeking
cooperation with NGOs or associations and offering training for our employees and course instruc-
tors. With these concrete goals in mind, we asked ourselves how we could get closer to this vision
based on the current situation.

This allowed us to identify a number of aspects for the next two years that we have already imple-
mented and will continue to implement, e.q. offering training courses for course instructors, organi-
sing a sustainability theme week, or incorporating ESD into seminars in all departments. We want to
build on this so as to continuously expand our programme.”

Susanne Scharschmidt, Provisional Director of vhs Erfurt
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Sabine Gropel on the question:

“We set ourselves goals in various meetings at different levels (management, educational staff, works coun-
cil), which we then tried to implement during the project. The result was that we implemented practical so-
lutions relatively quickly, e.g. a member of our cleaning staff set up a clothes exchange corner in addition to
an international bookcase. We also continued and finalised the plan for a photovoltaic system on the roof,
and when it came to purchasing a new vehicle, we decided to buy an electric one, which is feasible in our
rural area with many short distances. We also involved the course instructors in the question of how more
sustainability can be implemented in lessons and got some good ideas for the future.”

Sabine Gropel, Deputy Director of the vhs in the District of Cham e.V.

The goals that the core team pursues first should ideally be agreed within the team in a democratic pro-
cess (e.g. through joint prioritisation in the roadmap). Taking employees’ personal interests into account
when allocating tasks can promote motivation and further innovation. It is important that a time frame
is set for all objectives and a time for (interim) evaluations is defined (see Chapter 5 “Evaluation”). It is
therefore advisable to clarify and record the following points.

Responsibilities for the work steps:

Specific individuals should be assigned responsibility for each goal. Depending on the personnel pos-
sibilities and scope of the project, one or two people can be appointed for each goal. By working in tan-
dem, time resources and responsibilities can be shared.

Working together guarantees a constant dialogue, but

also requires a higher degree of coordination.

Clearly defined steps:

A preliminary discussion of the first possible steps for
individual objectives makes it easier for the responsible
individuals to start working after the kick-off.

Ideas that cannot be processed at the
moment remain on the roadmap for
further processing. You can then use
this “parking spot” to define new goals
together in later phases.

Next meeting of the core team:

At the end of the workshop, organisational questions
should also be clarified, e.g. when the next meeting will
take place and which work coordination tools the team will
use.


https://www.dvv-international.de/fileadmin/files/Inhalte_Bilder_und_Dokumente/Microsite_ALE_Toolbox/Workbook_SustainabALE/Workbook_SustainabALE_EN_download.pdf
https://www.dvv-international.de/fileadmin/files/Inhalte_Bilder_und_Dokumente/Microsite_ALE_Toolbox/Workbook_SustainabALE/Workbook_SustainabALE_EN_download.pdf
https://www.dvv-international.de/fileadmin/files/Inhalte_Bilder_und_Dokumente/Microsite_ALE_Toolbox/Workbook_SustainabALE/Workbook_SustainabALE_EN_download.pdf
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Phase 4:
Implementation

Realise ideas.

Control processes.

PROCESS CONTROL TARGET TRACKING

Now that the initial goals and milestones have been defined in the previous phase, the next step is the Once the initial goals and milestones have been defined, the next step is the concrete implementation
concrete implementation of individual measures. For the core team, this phase is about using different of individual measures. For the core team, this phase is about using different strategies and tools and
strategies and tools and trying out which working mode is suitable for pursuing the goal. It is therefore trying out which working model is suitable for pursuing the objectives.

worth taking a closer look at the core team of the organisation and the management of the processes. A

few points should be considered in order to keep a consistent process running: In this phase, regular updates are on the agenda. This can take different forms, e.g:

Once a month...

FREQUENCY

A regular time to meet should be defined.
This could be once a month, every six
weeks, or quarterly. It is important that all
members agree on the interval together.

RECORDING MEETINGS

The core team should agree on whether
meeting notes or reports (e.g. quarterly)
should be written. This makes it easier for
the entire team to be ready to report at cer-

tain times (e.g. committee meetings, annual

reports).

It is important to note that every organisation has different structures and proces-
ses. The WIA process can therefore also offer an opportunity to try out new
ways of working (e.g. rotating moderation). New and unfamiliar formats and
approaches also support “learning as an organisation.”

COMMUNICATION

Digital tools (e.g. MS Teams, Cloud, Trello,

Miro) are best for communicating within
the entire team. Records and documents
should be accessible to all members at an
assigned location (internal server, cloud).

ROLES

At the kick-off, the exact responsibilities
and roles of the individual members of the
core team should be clearly defined (e.g.
responsibilities for the next meeting, inter-
nal communication with employees).

fs: 5= 23

Meeting of the entire Meetings of individual Update all core team members
core team members of the core team using digital tools
on specific objectives

During these updates, measures for individual objectives are discussed and changes are made where
necessary. The WIA roadmap works well as a joint working tool in this phase since it allows all members
to see at any time which objective is currently being implemented, by which person, and provide feed-
back or ideas.

The Phase Model

Task 8 Work plan/time flow
Develop a work plan.
Option 2: Work planftime flow | o

e o

The Workbook SustainabALE
contains templates and suggested
methods to support you in your imple-
mentation on site. For this phase, two
alternatives of a detailed work plan
are available, which you can use for
the work in your team.

cansences:



https://www.dvv-international.de/fileadmin/files/Inhalte_Bilder_und_Dokumente/Microsite_ALE_Toolbox/Workbook_SustainabALE/Workbook_SustainabALE_EN_download.pdf
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Communicate internally:

As the implementation of your own WIA process is how in full swing, it is
time to push ahead with internal communication. An important aspect of
sustainable, holistic organisational development is continuously involving

LEARN MORE
ABOUT 4

e RS

the entire staff (see phase 2). Regular reports in committee meetings or [ —4

at staff meetings are suitable for this. However, it is also worth developing - <
your own creative formats to achieve this goal.

Funding is an important factor in the implementation phase of the WIA. The financial resources of the
respective educational organisation determine whether certain measures can be implemented or, for
example, whether it is possible to involve external process support. Funding options depend heavily on
the region or country in question. Nevertheless, here are a few ideas on how sustainable organisational
development could be supported:

Communicate externally:
In order to promote social transforma-
tion under the motto “Do good and tell

people about it,” it is also necessary
to communicate your own efforts and Itis crucial and strategically advantageous to network and State funding: Funding may be available from various donors. In addition to funding programmes

experiences to the outside world and establish collaborations, above all cooperation with the local at national level, some individual regions/federal states also offer various options for financial
thereby motivate other people and or- authority or municipality. Other educational institutions (e.g. support. It is worth contacting your own ministries and authorities!

ganisations to take action. One way of libraries, museums) can also be useful as strategic partners Municipal funds: Measures at the local level, e.g. in the area of climate protection, could also be a
doing this is to involve local/regional by implementing joint publicity campaigns or educational funding option for you. Network with the responsible climate protection manager in your

media channels, e.g. weekly papers/ programmes and reaching other target groups (further infor- municipality and discuss possible support together.

newspapers, local radio and TV stati- mation can be found in chapter “Priority Area 4”).

Erasmus+: In the EU area, this enables mobility projects and cooperation
opportunities with other educational organisations in other European countries. You may be able
to find partners for a programme from your networks!

ons and social media.

Prize money: Endowed prizes are another way to cross-finance your measures. This source of

Senad Lacevic, Chair of works council of the Vienna vhs on the question funding also supports your public relations work and emphasises your strong commitment. One
example is the , Which is
“In my opinion, the most important implementation that we have achieved within the WIA is our ‘ESD awarded annually.

lunch.” We meet regularly to eat healthy, sustainable food and talk about ESD. We plan specific projects
and concrete ideas that can be implemented relatively quickly. [...] For example, we have addressed the
issue of where employees can order or take-out food (e.g. for lunch breaks or event catering), choosing
venues which implement sustainable aspects, e.g. through reusable plates and cutlery concepts. This
gave us the idea of a tips and suggestions poster which we are currently creating for the central office.
We discuss such topics at the ESD lunch, and the event is such a great achievement for us because
different people in diverse roles come together at lunch and exchange ideas.”

Funding Prize
Senad Lacevic, Workers’ Council at Wiener Volkshochschulen programme



https://erasmus-plus.ec.europa.eu/
https://www.unesco.org/en/prizes/education-sustainable-development
https://erasmus-plus.ec.europa.eu/
https://www.unesco.org/en/prizes/education-sustainable-development
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Phase 5:
Evaluation

Reflect on experiences. _— | |
Set new goals.

EVALUATION WORKSHOP REFLECTION ON THE PROCESS o

The team has now had some time to take the objectives that were agreed in the joint kick-off (phase 3), In this phase of the evaluation, it is just as important to

break them down into individual measures and drive forward their implementation (phase 4). In the next reflect on the collaboration within the team and the pro- T'
step, it is important to evaluate these implementations and learn from the process to this point. A further cess as a whole as it is to consider the objectives and lp

measures pursued. Essentially, this involves the follo-
wing questions:

planning meeting (e.g. in the form of a one-day workshop) should therefore be organised at a specific
later date (e.g. six months after the kick-off). This meeting should focus on the following key points: Talk openly about your expectations
and the error culture in the team. Where
© Evaluation of the objectives and measures to achieve them, © How did collaboration in the core team did we set overly high expectations for
function? ourselves? What didn’t work out so
well, and how should we deal with it?
An open error culture and discourse
about your own standards of perfection
are also part of a resilient, sustainable

organisational structure.

© Reflection on the entire process and collaborative work,
© What went well? What should we change

© Realignment of the process for the next phase. in the future?

© Who is missing from our team? Who should

EVALUATION OF THE OBJECTIVES we bring on board?
An important element of the workshop is the consideration of the previously set objectives and their

realisation. The Workboolk SustainabALE is best for this purpose.

Creative methods that also support team collaboration are

Using the table it provides, it is possible to jointly review which mea-
sures have taken place for which objectives. The responsible mem-
bers of the core team each provide a brief update on the status of the
individual objectives. At this point, however, the joint review should
go beyond mere reporting. In order to learn from the measures, more
in-depth questions should be discussed by the entire team:

recommended for this part of the workshop. For example,

an association collage can be created by all team members to visualise their own process. Journaling is
an alternative method. Each participant writes their own associations to questions in their own notebook
or journal. The facilitator asks the respective question (ideally supported by metaphors — e.g. the process
as a flow — quotes or similar inspiring storytelling elements) and gives time for individual responses. The
individual questions are then discussed by the entire group.

Which measures have
worked well?

® Why did they work?

® \What factors favoured

implementing the
measures?

® Would we like to continue
working in this area in the
future?

Which measures
have not (yet) been
successful?

® Do we know why they were
not successful?

What could we do differently
in the future?

Do we lack certain elements
to implement this objective
(e.g. learners, teachers)?

Which measures have

we not pursued for the
time being?

® \What resources did we
lack?

Do we have these
resources in the future or
are we “parking” the
objective for the time
being?

A good way to conclude this evaluation phase is to share the individual successes and achievements
of the process so far. For example, all team members can share their personal highlight of the process
so far by asking the question “What was a moment when ESD and the WIA really became tangible for
you at our organisation?”

And don’t forget: Celebrate your successes ag a team!

The Phase Model



https://www.dvv-international.de/fileadmin/files/Inhalte_Bilder_und_Dokumente/Microsite_ALE_Toolbox/Workbook_SustainabALE/Workbook_SustainabALE_EN_download.pdf
https://www.dvv-international.de/fileadmin/files/Inhalte_Bilder_und_Dokumente/Microsite_ALE_Toolbox/Workbook_SustainabALE/Workbook_SustainabALE_EN_download.pdf
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Dagmar Miiller, Programme Director at vhs Berlin-Mitte on

“These workshops were very important for us because they served as milestones. We always knew that
we had to manage our intermediate steps in time with these scheduled workshops because this would
allow us to discuss the past months together and also consider what we want to do in the future. This
was a good process for us that encouraged us to question: ‘How do I reflect?’ and ‘What will my process
look like in the future?’ Reflection time is quickly lost, especially in ongoing projects since time resources
are limited. But particularly with WIA, these reflection loops are what ultimately improve quality. That’s
why it was very important for us and gave us the impetus to look more closely at these areas under
evaluation.”

Evaluation and reflection offer the opportunity to steer your own Whole Institu-
tion Approach in a new direction. Now things are really moving along!

In this step, you circle back to and consider as a group
which objectives you would like to work on in the coming
period, and with whom. Are there any measures that have
worked well and that you would now like to develop in
greater depth? Do you now have capacity for an objecti-

ve that was previously “parked”? Are there any new de-
velopments in your organisation or your municipality that

might prompt fresh ideas? . Define goals

* Make agreements.
As in the kick-off, brainstorm ideas and prioritise them g

according to interest, time and personnel resources. Then

jump back to implementation and collaboration for the next
period. This is the core of your Whole Institution Approach: the
continuous development of ideas and the joint exploration of room
for manoeuvre!
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START

Heike Molitor on the question

In my role as process facilitator, it is important to me that the adult education institution finds its own path
towards sustainability and formulates its own goals. | accompany the employees and support them in the
transformation process. It takes courage to change, and | support organisations in recognising their potential
and transforming it into concrete action steps.

Prof. Dr. Heike Molitor, Eberswalde University for Sustainable Development

Franja Centrih on the question
“I would also like to inspire other institutions to follow this path and introduce the Whole Institution Approach
in their organisations. | am convinced that a long-term process with lots of small steps is very important. We
can achieve great things with small steps, and we need to recognise and celebrate these small actions in
our institutions. But first you have to start, get on the path and keep going, incorporating ESD into your own
educational mission.”

Franja Centrih, Director of UPI Zalec, Slovenia
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International Perspectives on ESD

The following interviews - conducted over the summer of 2023 - offer rich, lively, localised perspectives
on Education for Sustainable Development (ESD) and the Whole Institution Approach (WIA). The inter-
views cover socio-political legacies, the uneven distribution of climate change burdens, and the need for
adult education programmes which dig deep, raise consciousness, and build solidarity.

(e,

Ivor

Ivor Baatjes is the Executive Director of Canon Collins Trust.

Prior to joining the Trust, Ivor served as director of the Centre for
Integrated Post-School Education and Training (CIPSET) at Nel-
son Mandela University and was co-host of the National Research
Foundation Chair in Community Adult and Worker Education and
Chair of the Education Policy Consortium in South Africa. Ivor was the foun-

der and country director of the Paulo Freire Institute - South Africa, and served as
a member of the international advisors to the Paulo Freire Institute (Brazil).

Ivor, could you tell me something about your research work in recent years and
how it links with ESD?

Over the past 15 years we have been interested in understanding the big issues that impoverished
communities in South Africa face. All the issues that we have been researching and writing about - food
systems, energy, the ecological crisis, health, education, including how one thinks about vocational
education - emerge out of our engagements with communities and a methodological approach which we
think is vital (socially engaged scholarship) - and which needs to be promoted within university spaces.
| believe that we need to look, in much greater detail, at the value and transformative potential of parti-
cipatory research methodologies. The forms of education that we encourage are oriented towards the
transformation of our society and as part of addressing the issues of the past. So, the issues that we
raise and that emerge out of our research speak to ESD, though it is not the term that is commonly used.

Could you share some insights from your research in/with communities?

As part of our research, we visited several communities across South Africa to see how they were
experiencing the post-school education and training (PSET) system. We observed several life-making
activities. Whether rural or urban, we observed people on the streets busy with a range of livelihood
productions: selling food, including small butcheries, doing carpentry, making school clothes, recycling
waste, caring for people who are not well, busy with food gardens, bartering or exchanging goods, etc.
Also ‘stokvels’ - a South African term for a savings club where people jointly save money. In short, an

Perspectives on Education for Sustainable Development 65

unending stream of what we call 'socially useful production’ which has value to the people in a geogra-
phical space. All these activities are about making sure that people have care, water, food, etc. Very
often these activities happen without the assistance of government.

In these settings many young people cannot find ‘'work’ - the formal labour market is too rigid and hos-
tile to their knowledge. Young people are told they do not have the right skills or experience and so on.
Therefore, they turn to alternatives, and this is what we refer to as “pockets of hope”, which are these
demonstrations of possibility — ways in which people use their agency to build socially useful life-ma-
king activities. All these expressions involve learning and could benefit from educational responses.
They need a small injection that can support them to grow bigger. Having said that, it must be in ways
determined by themselves, not by any outside agency. Communities are constructors and holders of
knowledge.

| don‘t want to paint a romantic picture of all of this - we must remember that South Africa experiences
multiple social issues - however these expressions of hope offer proposals for a better future and a dif-
ferent kind of society. Many disadvantaged communities are dreaming of a different society where they
live in peace, justice and where their rights are being met. So, this is part of my education - learning from
communities and seeing the emergence of these autonomous spaces. Some of the spaces are trans-
formative whilst others are reformist - an important distinction. It is common to hear people say ‘we need
skills to get into the formal labour market’ (reformist), whereas the transformative view says: ‘we need to
look at the skills that we already have and how those skills need to be recognised and used in order to
advance the building of communities.’

In these times we’re in, what do we need to bring more from the education side?

What may not be prominent enough is a focus on the power of community organising as an educatio-
nal process. This is going to be important in the future. South Africa has a history of organising, and
| think we need to return to the ways in which community organising was used to mobilise people's
participation, and to use that participation as a force for social change. | always remind my colleagues
that community organising itself is an educational process. As adult educators, we have an incredibly
important role to play in supporting communities in organising for change. And it is important how one
thinks about education as a vehicle for change because education is not the solution. There is often
too much emphasis on education as ‘the’ panacea to change things. We should be thinking about how
one uses it for social action, for social change, for community development, and so on. It plays a role in
change, but cannot do it on its own.
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Having worked for so long in the university, what is the role of the university in
all of this? And what challenges do you see?

Universities are critical, and need to start focusing on how to use their gravitas as institutions of power to
shape policies and processes in ways that are meaningful to the lives of communities. There has been
a significant increase in scholarship (Masters’ degrees, PhDs) in universities. We need to weigh that
up against the increase in social problems, and | would argue there is a mismatch emerging between
scholarship and its relationship with bigger social issues in society. This raises questions about the
philosophical orientation of the university, its ethics and the methodological approaches it encourages. |
do not think we have the power to re-orient the university completely because there are many forces at
play. For example, many academics are publications-focused, searching for research funds as part of
the marketisation in higher education. We need a radical education orientation — one that views univer-
sities as located within communities, implicated in the problems that communities face, and integral in
formulating solutions and possibilities for change.

For you, what does a response to the ecological crisis look like?

In South Africa the whole issue around the just transition started with energy. This is an important start,
but it is much broader than that - we must look at it in a multi-disciplinary way and see that these things
are interrelated and connected. The ecological crisis is the generative point from where we must start
because it affects everything and is everywhere. Linked to this, we need to get people to start thinking
about what kind of world it is that we want to live in and the social and economic systems that we need
to design to take us there. And then to look at the kind of adult education system or systems needed as
a vehicle to help us to get there. | am not convinced that adult education just for the sake of it is useful
— we must think about its role as a vehicle for change. An educational response will be required, and we
need to look at what that should look like. The work that DVV has started around ESD and the Whole
Institution Approach has great potential - we must engage in a much bigger debate on the role that adult
education should play in transforming the world. | think this project provides a good foundation for us to
intensify the conversation between the global South and North — this is a development imperative.

(o, O
Ester

Ester Hakobyan has led the DVV International Armenia Country

Office since 2018. For over a decade (2000-2012), Ester worked

as a manager for donors and aid agencies. Most recently, before

moving to DVV, Ester was the programme director at the Children

of Armenia Fund (COAF), Armenia’s leading community develop-

ment organisation. Her extensive experience as an evaluation consul-

tant led to assignments with USAID Armenia, UNICEF Armenia and the EU.
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Ester, what kind of education approaches are you taking in DVV Armenia?

Usually, we speak about adult education in three main directions - personal growth, skills for the labour
market, and then the last one is democratic participation, community participation, civic participation.
Understandably as the DVV we very much want to emphasise the third direction, but when we come
to a country like ours, which 30 years after the collapse of the Soviet Union is still in some ways living
and working in a transitional society, it always comes back to skills that are in demand in the market,
for example hairdressing, nail arts, English, accounting, computer literacy. What we try to do is to build
interest in that third direction incrementally and in different ways. One of these ways is through commu-
nity involvement - involving our learners in community festivals to increase their pride in the community,
giving them a chance to represent their community and understand the values that are in their commu-
nity. We are also bringing in subjects like media literacy, financial literacy. | cannot say we have fully
overcome the challenges of bringing people into these types of courses - but we’re getting there, and |
think ESD is now up there in terms of importance. Whenever we have an opportunity to bring in an ad-
ditional project, | try to put some kind of ESD in there.

Can you tell me some more about the context for ESD in Armenia?

If you try to talk to people anywhere about these things, it’s clear that it's going to impact their everyday
routines and maybe they‘re not ready to get into something that changes their daily comforts for some
ultimate long-term benefit. It's very difficult, and | would say it's even more difficult in post-Soviet count-
ries. Speaking of Armenia as the example, there wasn‘t consumerism under the Soviet Union. this was
a social state in so far as everyone had a more or less equal lifestyle, but there was also the absence of
many things. Following the collapse of the USSR, most of the countries including Armenia entered some
kind of territorial conflict or other kinds of crisis, and as a result, most experienced energy shortages
of one kind of another. In Armenia we lived without electricity/water for almost 2 years, often going for
days without. All of these things have not prepared people here to go once again into a limitation mode
where you limit your needs or go into some different kind of deprivation for the wider good. It has been
30 years with ups and downs where people experienced a lot of crisis and then at a certain point started
to understand what it means to be able to buy and buy and buy and then waste. It's only in these past
five years that | have been seeing movements in Armenia to limit these buying and wasting cycles, and
most importantly to fight for such causes as preserving trees or limiting mining. But it's difficult because,
as | said, this period of almost 30 years has been volatile and, after all the cycles of military conflict and
crises, people just want to live normally and enjoy life.
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Given this context, what kind of approaches could be meaningful? What questi-
ons seem important?

What really hit me last year and made me start to think in more depth about these issues was a trip to
Jordan. I'm so used to seeing greenery when | travel in Armenia - used to mountains, greenery, small
rivers and so it was kind of shocking for me to drive through a country for two hours with no green. |
started thinking, do we understand as a nation, as a people, as a community how fortunate we are to
have our different climatic zones and a countryside that is so green and so giving in its nature? | think
we have to try and strike people with the realisation that we live in a country which has water resources,
mountains, forest and land for cultivation, and we have to appreciate it and be able to transfer it to our
next generation, to keep our country intact, to keep its beauty, its resources. | think this kind of patriotic
approach could work here.

| also think we have to give people the troubling facts that force them to question the ways they live. But
even with all of this | question myself - do | change my behaviour? Is it enough that we have a paper
recycling box in the office? Is it enough to take these very small steps? So, these are all complex issues
that we have to consider and find ways of bringing these ideas and these realities to people.

Anything further on challenges?

Abig challenge is the way in which environmental issues are politicised, as they are in any other country.
This week for example waste was overflowing on Yerevan'’s streets. | was watching the news and could
see how upset our deputy mayor was with the situation, and how he was tasking the responsible people
to handle it, but | could also see how political an issue this is because mayoral elections are expected in
a few weeks. Candidates will promise to do a much better job with waste removal or green urban areas
but then after the elections you never know how long it will take them to fall back into their old habits.
And this is an economic issue because they don‘t have enough trucks, they don’t have enough people
working for them. So, economics, the environment, everyday life are very much interconnected, and
they are also politicised. With such realities it is not easy to find a right direction.

What encourages you? What are you excited to try? What’s next?

Before last year | had never thought about the Whole Institution Approach - that as an institution you
can look at your processes, procedures and ask how, as an institution, you are doing. There are small
things like switching off the lights, having paper for recycling, but there are so many other things that I'd
never thought about like procurement, single use plastics and so on. Let's put aside for a moment all
those complicated things — there are small things that we can do. With our ALE centres, we are planning
to build recycling/up-cycling into our existing handicraft courses, and alongside these hands-on types of
courses, speak about the more complex issues of resources and the environment with learners. | have
also been thinking about how we could turn our ALE centres into ESD hubs with special corners dedi-
cated to fact sharing, screening small videos, having a small library — so this idea of striking people and
starting conversations around those facts and realities.

Perceptions, practices but also understandings of facts are areas that we have to start diving into. And |
don’t want to use the word motivate, but really you have to hit people, you have to get to their hearts and
emotions because on the other side you have their incomes and balancing those is a very difficult thing.
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(e,

Ramon

Ramon G. Mapa is the Executive Director of People’s Initiative
for Learning and Community Development (PILCD). He has wor-
ked for more than 25 years in community-based adult education
and community development work, and specialises in sustainable
livelihoods, disaster risk reduction and climate change adaptation,
and participatory local governance.

Can you tell me about PILCD’s approach to education?

As an organisation, as a movement, we understand that education work is not an easy task — that it's not
simply about making people learn, but about our learning as well. This is especially for those of us who
are pushing for change - we need to change as well and to make changes that are not simply econo-
mic but also behavioural. Our education system has been owned by a dominant political and economic
system, and has had a lot of influence on us — so we have come to the point of challenging some of our
assumptions. This is what we call critical thinking, and it's not only thinking for the learners but develo-
ping our critical thinking as well. That is why we say, ‘learning to change and learning for change’. And it
explains our approach in terms of developing programme - it's community based. We also learn from the
community where we work. Understanding their context, making it work within our own context, and de-
veloping the content, learning strategies and methodologies from that basis. Equally important is that we
develop and plan our learning programme in a way that is integrated, meaning that it is addressing the
economic, political, cultural, and environmental issues of the community. We do advocacy in terms of
policies and systems, but whatever change we achieve at the level of the national is rooted in education
in whatever form, whether it be formal, non-formal, adult — we are about making education meaningful
at the community level to produce change that will somehow elevate the social economic conditions.
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How is ESD entering into your work these days?

Interdependence is something we really emphasise within the education work - local, national, global
but also the interdependence of different development aspects - the cultural, the economic, the political.
As much as possible we design our programme in a holistic manner. When we do climate change edu-
cation in one of the island project areas, for example, it’s not only about building community capacity in
terms of disaster preparedness. It's about the local and global dimensions of climate change. It's about
building awareness and understanding that vulnerability is not simply because of climactic location, but
that it has political, cultural and social dimensions as well. For example, poor governance affects resi-
lience, as does poor economic planning. Equally important is building community capacity to adapt, and
this is where scientific and participatory pilot studies on resilient livelihoods come in. For example, one
of two islands that we're working in is very exposed, so there's building the social cohesiveness of the
community, building awareness on how changes will impact them and how their livelihoods are vulnera-
ble, as well as bringing adaptation - so climate smart technologies and ways that are more adapted to
the change that’s happening.

In terms of your approach, what’s different now compared to 20 years ago?

The context is getting more complex, and this has given rise to a more interdisciplinary stakeholder ap-
proach. Before we would have done a lot ourselves, whereas now we engage with different government
levels and agencies and partner with universities. 20 years back the context was such that we didn’t
want to be working with government, but now we see it differently. Also, in terms of ESD we recognise
that it is equally important to facilitate this kind of learning within government — after all they are the duty
bearers from a rights-based perspective. International linkages are also more necessary than ever. Our
contribution to carbon emissions is insignificant compared to other countries, and yet at the same time
we are bearing the brunt of climate change, so this is one of the reasons why we need to work at the
global scale. Lastly, when working with questions of the environment and sustainability in the Philippi-
nes, we have to engage with how our government works because it's a problem if the government is not
functioning well, if there is poor governance, poor economic programming. Changes in local government
(administration, municipality and so on) have big impacts on the work. This is why our context — as com-
pared to say adult education in Europe — is possibly different. Here, you are not simply doing education
work - you are raising problems that are very much linked to each other and that you can’t ignore. If you
do, your education work won’t go very far.
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What are some other challenges?

Overall, the changing context brings many challenges, and the work we are having to do is becoming
more complex. For us then reflection on this context is everything - the context of the community, our
own personal context. For us to be effective, we really need to keep up with that, keep learning and
unlearning, and challenging the assumptions we have. In our case this is a challenge - The information
you have access to these days is vast so even trying to make sense of what's happening in other parts
of the world and how it affects us is a challenge. What‘s happening to a lot of education providers or
NGOs is that there's this this rapidly changing context, but the programme of these organisations are
not seeming to adapt or grasp the changing context. We see this strongly on the government side, but
also within NGOs who have been developing traditional programmes.

What are your thoughts on ESD discourse more generally — its gifts, its limitati-
ons?

What UNESCO has been doing is a good starting point - it provides a platform to engage the govern-
ment around what sustainable development is and the role of education and so on, but there are limitati-
ons. Sometimes it feels too narrow, sometimes it feels too institutional, and sometimes it focuses a little
too much on the environmental, and loses its strong connection with the political, cultural, social. Even
here in the Philippines there are NGOs promoting ESD, but when you look at what ESD is for them it’s
all about environmental education — environmental awareness, clean ups and so on. For me, ESD is
about so much more. ESD is about affecting change to make our world and people’s lives better. Doing
this requires us to confront our conventional thinking and dominant views and reflect on how our values,
beliefs and behaviours can promote change towards a more sustainable future.

(o, O
Sive Bresnihan

About the interviewer: Sive Bresnihan is a member of DVV’s Expert Pa-
nel for the Cross-border Sustainability Alliances — an international initiative
for Sustainable Adult Education Institutions. In addition to this role, she is
Training and Education Co-ordinator for Comhlémh (Dublin, Ireland) and is
a member of numerous all-Ireland training panels including the IDEA (Irish De-
velopment Education Association) Code of Good Practice Panel. Sive worked with international NGOs
in Rwanda and later in Zimbabwe between 2003 and 2008 before moving into adult education in 2010.
One of her areas of interest is non-formal learning and social change. Sive holds an MA in International
Development Studies and an MEd in Adult Education from the University of Cape Town.
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Education for Sustainable Development
at the EU level:
Outdated or pointing the way towards real change?

About two decades ago, Education for Sustainable Development (ESD) gained prominence through
a UN resolution that built on Agenda 21, a United Nations action plan for sustainable development. It
emphasised the integration of sustainability principles into education, an approach that was taken up by
the European Union, especially by Germany and the Nordic countries. However, at the level of practical
implementation in Europe, ESD remained strongly focused on formal education, specifically with regard
to environmental sustainability.

There was a growing impression among various actors, especially civil society, that ESD — as it is un-
derstood in policymaking — does not sufficiently take into account the breadth of lifelong learning as
well as aspects of active citizenship. After the end of the UN Decade of Education for Sustainable De-
velopment (2005-2014), the discourse shifted to new approaches that integrate sustainability principles
across all learning environments, including formal education, non-formal and informal learning, as well
as community-based initiatives.

New impetus for ESD due to the climate crisis?

Whichever term or approach is preferred — from ESD to Global Citizenship Education to Learning for
Sustainability, it seems that the tide has turned in favour of ESD at the EU level. Since the new European
Commission took office, Commission President Ursula von der Leyen named a European Green Deal
as one of the main objectives of this term and put policy initiatives and strategies focusing on the Green
Deal in the spotlight.

This is likely the result of considerable pressure from civil society, with Fridays for Future arguably the
most notable movement placing sustainability and green change at the centre of policy. A key aim of
the youth-led demonstrations and school strikes has been to put pressure on governments to deliver
on their pledges made at the 2015 UN Climate Change Conference. At the same time, the impacts of
climate change are becoming increasingly evident in Europe and elsewhere, threatening livelihoods and
communities: In recent years, many parts of Europe have experienced forest fires and floods, as well
as extreme heat.

However, there is also growing resistance to measures related to environmental sustainability and cli-
mate change mitigation in particular. The green transition is perceived as a problem for agricultural and
industrial production, which face massive investments and a possible downsizing of production in order
to achieve more sustainability. At the level of political opinion-making, opposition to sustainability is
increasingly packaged in socio-political rhetoric by populist parties, pointing to the higher costs private
households will have to bear to insulate their homes, adopt green technologies for energy production
and foster more sustainable consumption. Although studies and reports such as those by the Intergo-
vernmental Panel on Climate Change (IPCC) are impressive and very well supported by science, sus-
tainability has become a contentious area of politics, relegating the climate crisis as well as the wealth of
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evidence and studies on it to the realm of conspiracies, even though the effects of inaction are felt by all.

This resistance to sustainability must be taken seriously because it points to a broader issue: namely
that in political communication, responsibility for environmental sustainability is mainly placed at the
individual level. At the same time, there is a lack of a broader debate on the topic that sufficiently takes
into account the perspectives and concerns of the different stakeholders. The strong focus in the poli-
tical debate on environmental sustainability has pushed the social dimension of sustainability into the
background.

ESD: How can EU policy initiatives contribute to it?

Non-formal ALE can play an important role in opening up the debate by providing spaces for exchange
to develop a shared understanding of sustainability. ESD provides the basic principles for these pro-
cesses: On the one hand, ESD is necessary to promote knowledge about sustainable practices on an
individual as well as a broader community and society level. On the other hand, ESD is an effective
tool for raising awareness, developing the skills needed for sustainable change and promoting active
citizenship. The key role of critical thinking, transversal skills and environmental literacy among adults is
recognised in major EU policy initiatives in the field of ALE, such as the New European Agenda for Adult
Learning (2021) and the Council Recommendation on Learning for Green Change and Sustainable
Development (2022).

However, when it comes to broader European policy initiatives and strategies to address climate change
and the green transition, ALE is generally still given a subordinate role. This is alarming considering the
urgent need for social and economic change towards greater sustainability. A change of mind-set among
decision-makers in society is therefore essential.

In view of today’s challenges, the goals already formulated in the Agenda 21 in 1992 sound very topical:
“To strive to achieve the accessibility of environmental and development education, linked to social edu-
cation, from primary school age through adulthood to all groups of people”, and “To promote integration
of environment and development concepts [...] in all educational programmes, in particular the analysis
of the causes of major environment and development issues in a local context, drawing on the best
available scientific evidence and other appropriate sources of knowledge, and giving special emphasis
to the further training of decision makers at all levels” (paragraph 36.4).

O
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In order for ALE to reach as many learners as possible, some basic conditions need to be met:

Capacity building in ALE

Adult educators and other staff need to have access to comprehensive training and support to
effectively integrate ESD principles, emphasising knowledge and skills in sustainability through
innovative pedagogical approaches. Participation in European projects can contribute significantly
to exchange and innovation.

Outreach and inclusion

Special measures for outreach to and inclusion of adults from disadvantaged backgrounds can
ensure that ESD reaches all learners. Social equity in participation in ALE is central: This can
ensure that all social perspectives are taken into account and that an active dialogue on
sustainable development can be created.

Critical thinking and media literacy

In the face of scientific scepticism about the climate crisis, the promotion of critical thinking and
encouragement of research and evidence-based decision-making plays a particularly important
role. This can enable learners to identify genuine sustainability efforts and develop an understanding
of their necessity, while also fostering an open and constructively critical culture of discussion.

Multi-stakeholder collaboration

At the level of ALE providers, strengthening cooperation between educational institutions, social
services, civil society organisations and local communities can be conducive to maximising the
potential of ESD through the exchange of knowledge and practical solutions.

Raffaela Kihrer
European Association for the
Education of Adults (EAEA)
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